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Grade 8

INTRODUCTION TO GRADE 8 PVA:

The arts such as visual art, dance, drama, theatre, music, and media arts
(PVA) are legally defined as a core content area in Ethiopian education;
they are commonly considered as special subjects and usually the first
area of study to make room for something new innovation and discoveries
about performing and visual arts in the societies of our country.

However, educators must never underestimate the power of the arts to
inspire and delight children and learners. Due to the importance of PVA
(performing and visual arts) that promote endless ways for your learning
to create meaning and find fulfillment in learning and teaching means of
knowledge delivering.

The program was designed to provide quality education in teaching per-
forming and visual arts studies in Ethiopian 1st and 2nd cycle schools. This
PVA instructional program has been designed to meet the country’s needs
of PVA educators, students and educational institutions at different level.
The arts education that visual and performing arts instructional program is
designed in the arts sciences under a disciplined practice is to create the
competent students as accomplished grade 8 educations.

This grade 8 PVA evolved out of a responsibility to enhance, nurture and
in power the cultural assets of the earlier generations while providing a way
for the contemporary generation to create something of its own. From this
process, it became necessary to develop the program of arts (PVA) grade
8 educations that was fit for capable grade 8 students and to support in
raising the professional rank and usefulness of arts education for the young
generation.

Competent PVA education will facilitate student growth through careful-
ly constructed courses, Reports, advisement, and other delivery systems.
Qualified PVA school will ensure that PVA student develop excellence on
a primary arts knowledge and proficiency with all standard and traditional
art tools. In this grade level, you will learn about music, dance, theatre and
visual arts sequentially.
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UniT 1
ARTISTIC PERCEPTION

Introduction

In this unit you will learn performing and visual art elements, func-
tions, and applications in the field of music, dance, theatre, and art.
Music in the country can be traced back to the Ethiopian highlands,
where the strong oral-literary custom was born. In this area, tradition-
al music is played by mostly itinerant musicians called azmaris, who
are regarded with respect in their society.

Film and theatre making production requires a clear understanding
of film or theatre form and their contents in general. Film arts maker
needs to know some of the basic concepts of film art as a medium
like the structure that includes micro and macro levels, relationship of
structure, meaning, emotive aspect and value, image construction,
and the design in film composition it consists. On the other hand, the
learners should understand a the atre, its plot, theme, conflict; char-
acters play crucial roles in completing the theatre maker intentions
that the story he wants to deliver through the story.

At the end of unit one, learners will be able to:

s Describe major categories of Ethiopian Music, Modes, and In-
struments.

¢» Describe Ethiopian Styles of Dance.

s Express moods, feelings, themes, ideas through Theater and
Video.

s Produce Printmaking’s & do sculpture (clay & paper Mache
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Specific learning outcomes:

At the end of this lessons, you will be able to:

&

«» Describe major categories of Ethiopian Music.
¢  Describe major categories of Ethiopian Music Moods

Slowly spread across the country, it appropriated aspects of the re-
gions it infiltrated, depending on the local customs, culture and religion.
In the region of Yared, ancient Christians adopted these traditions,
embellishing them with tales from the bible.

However, the 1980s ushered in an iron curtain around the country.
Strong censorship was introduced, held in place by the Derg regime
and propped up by the Soviet Union.

Many of the stars of Ethiopian music fled, fearing political persecution,
how ever smaller artists stayed due to the closed borders. These musi-
cians who stayed would shape the nextdecades worth of music, with thin-
ly veiled protest songs common throughout the country. These songs re-
vivedthe long-dead tradition of the poetic sem-ennawerq (waxand gold),
an old tradition of double entendre to fool the censors, or at least enable
them to turn a blind eye without incurring the wrath of the military chiefs.
From 1985 on, one singer championed this new style of singing,
Neway Debebe. His brand of traditional ballads helped to inspire a
downtrodden country through a seemingly unending period of
dodrums. With the fall of the Derg regime’s main benefactor, the
stranglehold on Ethiopians creative industries began to loosen, lead-
ing the way for a musical revolution.

Towards the northeastern lowlands, a Muslim musical form called
manzuma was developed. Sungin ancientAmharic, overtime manzuma
spread to Hararand Jimma, where itis now sungin the Oromo language.
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The music of Ethiopia is a reflection of all the historical and social
episodes, such as the military campaigns that various warlords or
chiefs had to launch. The music is about war as well as patriotism,
songs of victory, songs that incite support for a certain crusade. The
music is also about love, with wonderful melodies and poetic lyrics.
The spirituality of Ethiopians is expressed in the form of music. All
these types of tunes and melodies are prepared and performed using
various traditional instruments.

Figure 1.1 The Ethiopian music & Dance performers

Ethiopian music’s has some unique sounds than other countries
music and they are more close or similar in nature with each other
.So that more musical features must be considered so Genre clas-
sification is found preferable for more accurately classifying the
Ethiopian music in to the four well known Ethiopian pentatonic scale
classes or kegnet/moods.

Music has very significant social and cultural impression on the
people of Ethiopia and the following natures can describe Ethiopian
music: tone system with specified interval structure e.g. scales like
Tizita, Anchihoya etc. The melodic structure, Rhythmic structure which
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produces a rich variety of rhythmic patterns, used to convoy vocal and
instrumental music Specific social settings for the production of mu-
sic, these includes songs singed by different Ethiopian people of dif-
ferent ethnicity at the time of wedding, ceremonials, farming activities, at
festivals like the well-known Timket festival etc

The widely used and popular scale in Ethiopia is the pentatonic scale.
As most literatures tell us there are four popular scales or which are:
Tizita, Batti Ambassel and Anchihoye. Batti and Tizitahas two variet-
ies Major and minor (Traditionally ) known as Full and Half.

In Ethiopia there exists a different type of scale, among these of
scales the pentatonic scale is the dominant one all over the country
with other types of scales. The widely used and popular Ethiopian
pentatonic scales are four, but in the musical practice there exists oth-
er types of pentatonic scales. All the four Ethiopian pentatonic scales
are based on five tones, and the European seven tones named dia-
tonic. The tones are represented as

Do is C, Reis D,Miis E,Fais F, Sol is G, La is A,Si is B
which are again the octave Do listed first. In general music experts s
tates that music of the world is under in 12 different tones.To under-
stand Ethiopian Kegnit/Moods, you have to understand the name of
the music alphabet on the keyboard.

A-EBb

GHEAH

ClIlDE|I PG| AIB | C

Figure 1.2 The 12 keys of the pitches
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Group work 1.1

Discuss the following questions with your groups

Provide an example of each of the following questions.
A. Tell one sample of Ethiopian music genre.
B. Sing one Ethiopian traditional song

Ethiopia music modes -classifide by 4 This are:-
1. Tizeta 2. Batti 3. Ambassel 4. Anchihoye

A. Tizita Mode

Tizita is a very commonly used kinit/kegnit. It has a major as well has
a minor version. The major TizitaKegnet is known as Full Tizita, and
the minor Tizitakifiit is known as Half Tizita. It is interesting to note
that Full Tizita is the same exact scale known around the world as the
major pentatonic scale. Please note that, although Tizita major is the
same as the major pentatonic scale, Tizita minor is not the same as
the minor pentatonic scale.
* Full Tizita: C-D - E - G—A- C. This is a major 2", major 2", minor
3, major 2", and a minor 3™ interval flow. Interval is the distance
between two music notes or alphabets.

1. TIZITA MAJOR MODE
CDEFGABC (DO RE MI FA SOLLA SI DO)

2. TIZIZTA MINOR MODE
ABCDETFGA(LASIDO RE MI SOLLA)
* Half Tizita: C-D - EP - G—AP" - C. This is a major 2nd, minor
2" major 3 minor 2", and a major 3.

UNIT 1 ARTISTIC PERCEPTION

2 b .
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* To get to Half Tizita from Full Tizita, you need to flatten the 3 and
5. Therefore, Half Tizita is 1, 2, *3, 4, °5.

B. Batti Mode

Batti also has a major and a minor version.

1. BATTI MAJOR MODE
C-E-F-G-B-C. This is a major 3 minor 2", major 2",
major 3, and minor 2",

2. BATTI MINOR MODE
Batti minor: C - E® - F - G - B®. This is a minor 3, major 2", ma-
jor 2" minor 3, and major 2.
To get to Batti minor from Batti major, you need to flatten the 2
and 5". Therefore, Batti minoris 1,° 2, 3, 4, 5.
The minor version of Batti is known to the rest of the world as the
minor pentatonic scale. The minor pentatonic scale is a mode of the
major pentatonic scale. We associate them with each other. It is in-
teresting that Ethiopian musicians do not associate the Tizita major
and Batti minor kifit together. It is also interesting to note that Tizita
minor is not a mode of Tizita major, and that Batti minor is not a mode
of Batti major. There are some other versions of Batti as well, hich
involve raising various notes, such as the 3, 4t or 5.

C. Ambassel mode

There are two main types of Ambassel. The first one is the most
widely used, while the second one is not as common.

1. AMBASSEL AMBASSEL TYPE 1:
C-DP -F-G-A"-C. This is a minor 2", major 3, major 2",
minor 2", and major 3.
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2. Ambassel type 2/ Tizita 5th

Ambassel type 2 or Tizitafifthe C-D - F - G — A - C. This is a major
2n minor 3", major 2", major 2", and minor 3. This mode is known
to the rest of the world as the Mixolydian pentatonic mode which is
the 4th mode of the major pentatonic scale.

D. ANCHIHOYE MODE

There are several types of Anchihoyekifits/kegnet that we used.
However, there is one that is the most commonly used.

Anchihoye: C - D - F - G®—A - C. This is a minor 2", major 3, minor
2" maijor 3, and a minor 3.

EXERCISE: 1.1

Discuss the following questions:

1. What is the meaning of traditional Ethiopian musical
modes?

2. Ildentify the different types of Ethiopian musical
modes?

{ 1.2 Caf f Ethiopian Music:

Different kignets are used in different regions in Ethiopia. There is
considerable overlap between some of these regions.

A. NORTH/CENTRAL ETHIOPIA:

The north and central areas cover a huge amount of land. This in-
cludes the Amharas, Tigryanas, Oromos, and others. The four main
Kignits are widely used here.

The Tigryanas primarily use Full Tizita and the Dorian pentatonic
scale. The Amharas use Full and Half Tizita, the Dorian, Mixolydian,
and Phrygian pentatonic scales, Ambassel, and Batti (and a few of its
variations).
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The Oromos use Tizita, Batti, and Anchihoye Kignit, the Dorian and
Phrygian pentatonic modes, and even a few 3-tone scales. A popular
3-tone scale here is C, EP, and F* which is a minor 3, minor 3, and
a minor 5™,

The Gurages use the Tizita, Batti, and Anchihoye kignits, as well as
the Dorian and Phrygian pentatonic scales.

B. EAST ETHIOPIA:

Eastern Ethiopia includes the Harers, Aderes, Somalis, and Kotus.
The eastern part of Ethiopia is very close to Yemen and Saudi Arabia,
so there has been a lot of arabic influence in this region. Due to this,
there is considerable use minor scales (Megam) in these areas, and
especially with the Aderes. Pentatonic kifits are common in Eastern
Ethiopia as well.
The Hareris use Full Tizita, Batti minor, the diatonic major scale, and others.
A very common scale of the Harerisis: C-Db-Eb-E-F -Bb. Thisis
a minor 2", major 2", minor 2", minor 2", minor 39, and a major 2"*
The Hareris also use the C minor harmonic scale:
C-D-Eb-F-G-Ab

- B. This is a major 2", minor 2", major 2", major 2", minor 2",
major 2", and a minor 2.

The Somalis and Aderes use Full Tizita and the Dorian pentatonic
scale a lot.

C. SOUTH ETHIOPIA:

Southern Ethiopia includes the Gambellas, Kullos, and Dorzes. So-
malis and Aderes The most common Kignit in these areas are Full
Tizita, Batti minor, the major diatonic scale, and the natural minor
scale.Major Diatonic scale: C-D-E-F-G-A-B-C. This is the
commonly known as the major diatonic scale.Natural Minor diatonic
scale C-D-E"-F -G -AP-BP-C. This is commonly known as the
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minor scale. It is the relative minor scale of the major diatonic scale.
Musicians in the southern parts of Ethiopia make great use of penta-
tonic and diatonic scales.

EXERCISE:1.2

Discuss the following question:
1. Differentiate the different European musical modes?

Ethiopian traditional music is best expressed with its musical instru-
ments, besides the contribution of the renowned vocalists. most char-
acteristic and widely used instruments are the masinko, the krar, the
washint, the begena, the kebero, and the tom-tom.

EXERCISE:1.3

Discuss the following:
Explain the difference between Ethiopian traditional musical
instruments and western musical instruments?

A. CHORDOPHONES

In the highlands, traditional string instruments include the masen-
go (also known as masinko), a one-string bowed lute; the krar (also
known as kirar), a six-string lyre; and the begena, a large ten-string
lyre.

The dita (a five-string lyre) and musical bows (including an unusual
three-string variant) are among the chordophones found in the south.

1. MASENQO

The masenqo (mesenko, mesinqo, mesinko, or chira-wata in Tigrin-
ya) is commonly found throughout Ethiopia and Eritrea and is a favor-
ite of minstrels or “azmaris”.
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It is single stringed spiked bowed lute

with a square or diamond shaped res-
onator. A four small wooden boards are
glued together then covered with raw
hide or parchment. The string is usually
made from horse hair.

‘ ;-._______:___-_H T

Figure 1.3 Mesenqo
2. KRAR

The Krar, also known as the Kraar, is a 5-6 stringed lyre that is bowl in

shape. It is a chordophone which is traditionally tuned to a pentatonic

scale, while modern krars can be amplified like electric guitars, etc.
Plucking the krar will create
a soft tone, while strumming
it will produce a pulsed beat.
Much like the masenqo, the
krar is a favorite of minstrels or
“azmaris” who often sing love
and secular songs.

Figure 1.4 KERAR

3. BEGENA

By oral Ethiopian tradition, the
begena was an instrument used
in Ancient Israel by David to help
King Saul with his sleepless-
ness. This instrument was later
brought to Ethiopia by Menelik 1.
The begena is considered an in-
strument for the upper-class and
used by both male and female.




rv

Grade 8

Commonly it is used during prayers and meditations.
The pointing finger plucks the strings that are number 3 and 4, while
the rest of the fingers control one string each. The remainder of the

string are employed as finger stops, allowing the plucked strings to
pulsate.

EXERCISE:1.2

1. What do you understand about Ethiopian chordophone, percussion and air phone
musical instruments? (Discuss in your groups)

B. AEROPHONES

1. WAH
This end blown flute of wooden,
bamboo or cane composition
known as the washint is tradition-
ally used in Ethiopia as a way mu-
sicians would convey oral history.
The washint usually has 4 finger
holes which enables the player
to compose pentatonic scaled
sounds. The washint is a bamboo Figure 1.6 Washint

flute that is common in the highlands.

2. HULDUDWA

Trumpet-like instruments
include the ceremonial
malakat wused in some
regions, and the holdudwa
(animal horn; compare sho-
far) found mainly in the south.

Y

TARERE g g

|

Ao . 5

Figure 1.6 Hulduawa
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3.EMBILTA

Embilta flutes have no finger holes, and produce only two tones, the
fundamental and a fourth or fifth interval.

These may be metal

(generally found in the north)

or bamboo (in the south).

The Konso and other people in

Figure 1.7 embilta the south play fanta, or pan flutes.

C. IDIOPHONES:
1. TSENATSEL OR SISTRUM

Top part of a sistrum, tsenatsil cast in
two parts, body and octagonal, hollow
shaft. The two sides of the sistrum are
decorated with openwork, interlocking
crosses and along their edges; with five
pairs of semi circular decorations. Two
wires with flattened ends are threaded
through the sides of the sistrum and
are each threaded .

Figure 1.8 Tsenatsel
with three brass discs which make the instruments distinct sound.
The hollow shaft is soldered to the base and has two small holes
which would have been used to attach it to a handle...

2. TOOM

The toom, a lamellophone, is used
among the Nuer, Anuak, Majangir,
Surma, and other Nilotic groups.
Metal leg rattles are common through
out the southern part of Ethiopia.

UNIT 1 ARTISTIC PERCEPTION

. 2




Grade 8

EXERCISE:1.3

Discuss the following question:

1. Identify the idiophone, percussion musical instruments?
D. MEMBRANOPHONES:
1. KEBERO

The kebero is a large hand drum used in the Orthodox Christian litur-
gy. Smaller kebero drums may be used in secular celebrations.

Figure 1.10 Kebero

2. NAGARIT
The nagarit, played with a curved stick, is usually found in a secular
context such as royal functions or
the announcement of proclamations,
though it has a liturgical function
among the Beta Israel.The Gurage
and certain other populations in the
lowlands commonly play the atamo,
a small hand drum sometimes made
of clay.

Figure 1.11.NAGARIT

UNIT 1 ARTISTIC PERCEPTION
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Performing
EXERCISE:1.4

1. Name the mood of C-D-E-G-A-C

2. Write the mood of Batimajor ?

3. Name the two types of Ambassel Mood
B. C.

4. Define the word solfeggio?

5. Sing one Anchihoye mood?

1.2. Dance

Specific learning outcomes:

At the end of this lessons, you will be able to:

&

«® Describe the categories of Ethiopian dance

121 Mai ios of Ethionian I

The various tribes and ethnic groups of Ethiopia have their own
distinct music, cultures and traditions. According to some analysists,
Ethiopian dances are not divided according to their function but rath-
er according to their uniqueness and individuality. Therefore, there
are over 150 unique dance movements across Ethiopia.

For example, the Tigrayans to the north have a smooth, circular
dance routine characterised by shoulder and neck movements. The
Amharas at the centre of the country have a dance style dominated
by upper body and neck movements. The Oromos at the centre and
south have a jumping style and full-bodied dance routine. The Gu-
rages have an acrobatic dance that requires high levels of arm, leg
and body coordination. The Welayita, Kenbata, Sidama, Dawro and
others among the peoples of the South Region have very attractive
belly dances that are hugely popular throughout the nation. The beats
are quite rhythmic and fast.
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The Ethiopian term eskista[v] means ‘dancing shoulders’. This type
of dance is predominantly practiced in the northern parts of Ethiopia,
where the indigenous tribes of Amhara, Wollo, Gojjam, Gondar and
Shoa are still performing the dance. The motives and characteristics
of the dance often vary according to the performers and the context,
for example war songs, hunting songs, shepherd songs, love songs
and work songs. The best dancer is typically appointed to the lead-
er of the group and/or the best singer. The eskista dance brings the
dancer into a role as story-teller, who then expresses with his or her
body the cultural traditions and life of the community. The dance, as
well as the music and singing, serve as symbolical messages of Ethi-
opian society as a whole.

Traditional dance is still alive and well in Ethiopia. There are many
stages for traditional dance in various cities, but the main ones are to
be found in the capital the tourist towns of Bahir Dar and Gondar and
elsewhere in the north of the country. In Addis you have Yod Abyssin-
ia, 2000 Habesha and Fendika among the most renowned venues,
while in Bahir Dar and Gondar, as well as Enfranz area outside Gon-
dar itself, there are a plethora of houses where both tourists as well
as locals who are on vacation can enjoy traditional Ethiopian music.
Ethiopian traditional music is performed with the appropriate attire,
depending on the region one represents. In the north, clothes made
of cotton are usually worn. In the south and west, clothes made of
animal skins or hides are more common. The traditional shemma of
the northern people is typically made of cotton and is usually white.
This relates to the Amhara and Tigreans predominantly. In the Oromo
culture, singers use clothes made of hides or skins, while male danc-
ers wear lion’s fur on their heads. In the southern dances, performers
wear colourful clothing decorated by various patterns and woven with
cotton. In most cases female dancers are full of ornaments around
their neck and arms. In the south there are often visible tattoos on the
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dancer’s face.

EXERCISE:1.5

1. Perform the following tasks in groups.
A. Perform one Northern Ethiopian Song.
B. Perform one Eastern Ethiopian Song.
2. Perform one Southern Ethiopian song

Specific learning outcomes:

At the end of this lesson, you will be able to:

&

«® Understand the basic stages in film production
¢» Identify each step in film production process

Film making production requires a clear understanding of film form
and film content in general. Film art maker needs to know some of the
basic concepts of film art as a medium like the structure that includes
micro and macro levels, relationship of structure, meaning, emotive
aspect and value, image construction, and the design in

film composition it consists. On the other hand, the learners should
understand a film, its plot, theme, conflict; characters play crucial
roles in completing the film makers intentions that the story he wants
to deliver through camera.

The film audience and the film makers, have to pay careful attention
to all mentioned components above. The students are expected to
respond to both visual and aural stimuli while film making and watch-
ing video.

At itis already stated, the learners had better to be fascinated in film'’s
story, its plot, its characters and their motivation. Those elements are
suggested to be immediately perceived and easily articulated.
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Knowing the aesthetics of film language helps the students to go the
deep to dig out the ‘denoted’ (subtext) meaning and under meaning
the ‘connoted’ meaning what is beneath the surface and what might
be clearly seen or articulated by using their daily experiences to criti-
cize and make depth analysis of film production.

To understand the film production (film making) there are three basic
concepts:

1. Form/ Structure: Film form or film structure is the total system that
the viewer perceives in the film and created by joining many frag-
ments of various elements.

The structure of the film is that look at the individual parts and try to
demonstrate and describe why the viewers are in the film and how in

a uniquely cinematic way the entire film functions and has its effecton

them.

On the other way, film art form or structure consists two branches at
micro level and macro levels from composition of individual shots,
fragments of picture and sound to the arrangement of these frag-
ments (separated scenes) into scenes, sequences and finally the en-
tire film.

There are also elements of the film making such as visual (lighting),
sound, editing, acting, and the like.

Film art is not only about listing elements but also it deals about
meaning is very important in filming class because the meaning of
the film is its soul (essence); the governing idea, story, plot, charac-
ters, the various elements of film production as used in the film, and
its composition provides the meaning to conduct the analysis of film
work.

The microstructure of film art is related to the composition of imag-
es, individual shots, sound fragments and the concept of editing with
which these fragments are joined.

The composition of these have an impact on what these images con-

il o
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vey

to the viewer and hence how the complete film is experienced which
goes through an individual visual shot, there are many elements like
camera placement, lighting, lenses, relationship of frame outlines with
elements contained within the frame outlines, duration of the shot that
go into its composition.

The macrostructure of the film art is about various narrative and sty-
listic elements that play important role in shaping the macrostructure
of a film art production.

EXERCISE:1.6

Discuss the following question:
1. The difference between theatre and film arts performances?

{ 3.1_Fund al El < in Eilm Maki

A) Camera: camera is the equipment used to filming record with dif-
ferent shots that is called camera Shots.
The shots of camera could be:

a) Wide shot takenfromfar away to demonstrate and shows charac-
tersand a background.

b) Medium shot that shows torso, face and some background.

c) Close-up Shows head and shoulders of a character Point of View
shot that tells the camera man or director what a character is
seeing.

The camera has also different angles such as Low angle that sug-
gests the camera is placed below eye level, or looking up, and High
angle the cameraisplaced above eye level, looking down. On the oth-
er hand, camera has the movement like Pan the camera moves up,
down or side to side.

Tracking Shot thecameraismoved forwards,backwardsorside to side-
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on‘Train’tracks. There is also camera focus that shows how clear or
sharp an image is.
In focus, the camera man should see an image whether it is clear or
sharp. Out of focus is the focus of an image when it is blurry.
Soft focus is the focus of camera when a character or subject has soft
edges. Deep focus is the focus that implements when the foreground,
middle ground and background are all in focus. Shallow focus tells
the director or camera man when one part of the image is in focus and
another partis not. In the camera context, knowing its focus and angle
is the basic in film production to make qualified work.
B) Mise-en-Scene:the element that describes how the scene is setor
staged.
N.B. Mise-en-scene study includes studying the following elements:
productiondesign: settingand props, costumes, colour (presentbothin
production during and lighting), lighting actor’s performance (including
casting and make-up) and movement or (blocking) framing including
position of the camera, aspect ratio, depth of field, height and angle
dietetic sound.
C) Composition describes how things are positioned in the frame.
D) Colour Palette the range of colourschosen for a scene.
E) Setting where a scene takes place and Props which refers to any
items used in filming.
F) Costume & Makeup are anything worn by an actor
G) Lighting, it could be hard lighting direct, (a street ona sunny day,
or a character ina spotlight soft lighting indirect,(a street oncloudy
day) ,or a characterata candlelit dinner.
H) Sound and music composed score that is written by a composer for a film.
1) Dialogue, it represents words spoken between characters.
J) Narration, a voice that tells the story.
K) Sound effects, sounds that are added to a scene.
L) Editing, how shots areput together.
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M) Cut when one shot ends and another one begins such as rapid
cutting (action scenes)

N) Slow cutting, suspenseful or dramatic scenes

O) Performance, performingthe wayin which actors play with facial
expressions,body language,voiceas theyperform.

P) Different sound elements that our video might include are that
dialogue, where featured actors or actresses or interviewees speak
on camera. Sound effects, like a door belling, (bell) or dog barking
added after the

filming is done; music in the background of what is happening on
screen; and voice over, where someone off camera talks over the
camera.

1.3.2. St f Film Producti
There are several stages that every film maker goes through to reach
the screen. Those stages are clearly described as the following:

A) STORY DEVELOPMENT (SCRIPT DEVELOPMENT)

Under this point, it might be an existing script, a book, a brief story
outline. This development may also start with a director or a writer
pitching an idea to a producer.

B) PRE-PRODUCTION

This is the phase or the stage where you would narrow down the
options of the production. It is where the entire planning takes place
before the camera rolls and sets the overall vision of the project. Pre-
production also includes working out the shoot location and casting.
The Producer will now hire a Line Manager or Production Manager to
create the schedule and budget for the Production.

C) PRODUCTION

During this phase it is the work (key) to keep planning ahead of the
daily shoot. The primary aim is to stick to the budget and schedule,
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this requires constant vigilance. Communication is key between loca-
tions, set, office, Production Company, distributors, in short, all par-
ties involved film.

D) PRINCIPAL PHOTOGRAPHY

This is when the camera rolls. It is nearly always the most expensive
phase of film production, due to actor, director, and set crew salaries,
as well as the costs of certain shots, props, and on-set special effects.
Everything that has happened up to this point is to make principal
photography go as smoothly and efficiently as possible.
Communication between all parties is crucial during the shoot and
the
production must maintain a full set of records and strive to remain on
time and on budget.

E) WRAP
The period immediately after shooting ends. It is when we strike (dis-
mantle) the set and clear the location. Everything must be returned in
good order to suppliers and there must be a full set of records of the
shoot.

F) POST-PRODUCTION

This stage starts when principal photography ends, but they may
overlap. The bulk of post-production consists of reviewing the foot-
age and assembling the movie editing. There will be contributions as
required from Visual Effects (VFX), Music and Sound Design. The
picture will now be locked and delivery elements will be created. Fur-
ther information on Post Production can be found later on in Week 1
of the course.

Once the film is completed, it must be distributed. This is how pro-
ducers make their money back and a considerable amount of time
and energy will be invested to secure the right distribution deals for
their projects.

General terms in film production includes theme (the central idea),
screen writing, a narrative structure, what makes it better. Visual de-

il o
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sign, what the scene is made-up and the use of imagery, colour and
shapes. Cinematography, various points of view the camera can take.
Editing, joining shot to shot and combining the video.Generally, film
production elements goes through three phases:

1.pre-production (story boarding and scripting), production (filming,
recording camera equipment),
2.post-production (video editing), and 3.distribution.

EXERCISE:1.7

Discuss the following question in your groups:
a) What is film-making?
b) What are stages (processes) in film making?
~1.3.3. Theatre Production Elements
The elements refer to theatre by which theatre art works can be
analysed and evaluated. It can be categorized into three major ar-
eas.

1 Literary elements, technical elements and Performance ele-
ments

_1.3.4. Literary elements of theatre (drama)
Specific learning outcomes:

At the end of this lesson, you will be able to:

&3  Know elements of theatre

&»  Identify elements of theatre
¢» identify processes in theatre production

According to Aristotle, (384-322 BC) a Greek philosopher, there are
these six things to be essential to good drama.
A) Plot that narrates what happens in the play. Plot refers to the ac-
tion, and the basic storyline of the play.




rv

Grade 8

B) Theme, it refers to the action of the play, and refers to the meaning

of the play.

Theme is the main idea (central idea) or lesson to be learned from
the play. The theme might be obvious; other times it is quite subtle as
to the experience of the author.

C) Characters, are the people (sometimes animals or ideas, objects) portrayed by
the actors in the play. It is the characters who move (runs) the action, or plot,
of the play forward.

D) Dialogue refers to the words written by the playwright (author) and
spoken by the characters in the play.The dialogue helps move
(runs) the action of the play along.

E) Music/ Rhythm, music is often featured in drama; in this case, it
refers the rhythm of the actors’ voices as they speak.

F) Spectacle refers to the visual elements of a play such as sets,
costumes, special effects, etc. Spectacle is everything that the
audience sees as they watch the play.

In the modern theatre (drama), the above mentioned list has changed
slightly, but we will notice that many of the elements remain the same
that the list of essential elements in modern theatre are such as char-
acters , Plot, Theme, Dialogue , Convention (naturalism, realism),
Genre and Audience.

The first four, character, plot, theme and dialogue remain the same,
but the following additions are now also considered essential ele-
ments of drama like Convention that deals the techniques and meth-
ods used by the playwright and director to create the desired stylistic
effect. Genre refers to the type of play, (comedy, tragedy, mystery and
historical play).

Audience, audience might be reader; listener (for radio), viewer (for
TV and theatre) is the group of people who watch the play. Many play-
wrights and actors consider the audience to be the most important
element of drama, as all of the effort put in to writing and producing a

il o
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play is for the enjoyment of the audience.

On the other hand, literary elements are also about plot structure
that state six stages in a plot structure such as initial incident which
discuss the event that gets the story going on to the needed point of
the plot.

Preliminary event suggests whatever takes place before the action of
the play that is directly related to the play (story).

Rising action is a series of events following the initial incident and
leading up to the dramatic climax. Climax is the point turning to high
point of a story, when events can go either way. Falling action is the
series of events following the climax. Denouement is another term for
the conclusion from the French word for “unravelling” Other Literary
Elements Exposition is the structure of who, when, where and what
part of the play Story organization that describes beginning, middle,
end.

Conflict is also another term that the internal or external struggle
between opposing forces, ideas, or interests that creates dramatic
tension that is the suspense which is the feeling of uncertainty as
to the outcome, used to build interest and excitement on the part of
the audience. Language, in drama or theatre, the particular manner
of verbal expression, the diction or style of writing, or the speech or
phrasing that suggests a class or profession or type of character.
Style is the shaping of dramatic material, settings, or costumes in
a deliberately non-realistic manner. Soliloquy is the dramatic device
that is used as speech by a single actor who is alone on stage. Mono-
logue is a long speech made by one actor (a monologue) may be
delivered alone or in the presence of others on the stage.

Scenery (set) is the theatrical equipment, such as curtains, flats,
backdrops, or platforms, used in a dramatic production (during
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performance) to communicate environment to create the mood
for the audience. Costumes are clothing and accessories worn
by actors to portray character and period of the story written.
Props is short form of properties that suggest any article, except
costume or scenery, used as part of a dramatic production; any
moveable object that appears on stage during a performance,
from a telephone to a train other technical elements.

Lights are the placement, intensity, and colour of lights to help com-
municate environment, mood, or feeling. Sound refers to the
effects an audience hears during performance to communicate
character, context, or environment. Makeup it usually goes with
costumes, wigs, and body paint used to transform an actor into
a character.

~1.3.6 Performance Elements

Under performance elements, there several elements such as act-
ing that explain the use of face, body, and voice to portray charac-
ter. Character motivation is the key element which demonstrates the
reason or reasons for a character’s behaviour; an incentive or in-
ducement for further action for a character. Character analysis is also
the element responding to dramatic art that suggests the process of
examining how the elements of drama literary, technical and perfor-
mance are used.

Empathy can also be taken as performance element that explores
the capacity to relate to the feelings of another. Other Performance

Elements include speaking that the mode of expression or delivery of

lines.

Breath control reflects the proper use of the lungs and diaphragm
muscle for maximum capacity and efficiency of breath for speak-
ing. Vocal expression is the component that narrates how an ac-
tor uses his or her voice to convey character. Inflection is the
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Change in pitch or loudness of the voice. Projection is the perfor-
mance element that demonstrates how well the voice carries to
the audience speaking.

Style is the fundamental element in performance which goes with the
mode of expression or delivery of lines. Diction is also another
performance element that shows the selection and pronunciation
of words; clarity of speech. Nonverbal expression Gestures is
another key performance component that any movement of the
actor’s head, shoulder, arm, hand, leg, or foot to convey meaning
Facial expression. And lastly, Physical and vocal aspects used
by an actor to convey mood, feeling, or personality are the most
known elements in performance of theatre on the stage.

1 4 Role and function of El f Desion in 3D

Specific learning outcomes:

At the end of this lesson, you will be able to:

¢» Describe major types of Dimensions

s dentify the function of element of design in 3D arts

RATIONAL NUMBERS USED TO EXPRESS MANY

-
&
-

DIMENSIONS:
*1D s, line *4D is time
* 2D is shape / image * 5D is behavior

* 3D is space, and it is our lesson in this sub unit.

FORM & CONTENT:

Form is the purely visual aspect. the viewer
Content implies the subject matter, story, or information the designer
seeks to communicate to
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A. Form. B. Content
Figure —1.12 Form and Contant

VISUAL COMMUNICATION

Composition. Seeing. Meaning
Designer’s Audience’s Interpretation &
Intent Audience’s Understanding

Meaning is relative; it varies from culture to culture and changes over
time. It is an interpretive act; requiring effort on the part of the
viewer.The ability to create meaning comes from using common
visual syntax

CONTEXT

How we view the world affects what we see, and we all view it differ-
ently.

HAPTIC (TOUCH)

Haptic is form of nonverbal communication involving touch, or the
experience of touch. It plays an important role in experiencing the 3D
world.

The first learning experience of a child is through tactile awareness,
followed by smelling, hearing and tasting.

ooooooooooooooo

UNIT 1 ARTISTIC PERCEPTION
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SYCHOLOGICAL CULTURAL ENVIRONMENTAL

Our individual emo- What we have learned- from | Physical surroundingsAround
tions and percep- tions | cultural experienc- es us and/or theobject.
Figure —1.13 contextual different view of our world

Your appreciation of a good hammer is likely to be more tactile than
Visual :-
Example;- feel, weight, balance.

LEARNING TO SEE

The previous senses are quickly augmented and superseded by the
ability to see, to recognize and understand environmental and emo-
tional forces visually. To expand our ability to see means to expand
our ability to understand a visual message and, even more crucial, to
make a visual message

CREATIVE PROBLEM SOLVING

Design is a creative field because there are no predetermined an-
swers to the problems. However, visual literacy is required to deliver
meaning that is able to be recognized and understood.

The ultimate goal of design is to communicate visually with intent and
meaning.

SOURCES FOR IDEAS

An idea can take many forms, varying from a specific visual effect
to an intellectual communication of a message. Source material can
come from anywhere; it need only to inspire and generate creative
energy.

. i .
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NATURE

GEOMETRY

CULTURAL

N

The ultimate source
for geometry, organic
forms, color, texture,
etc.

Mathematical
shapes and angles of
the built and natural

world.

The objects, people, and
situations that explain the
way we |

Figure-1.14 Visual effect

HOW DO WE VISUALIZE?

We express and receive visual messages on three levels:

NATURE

EOMETRY

ULTURAL

Imitations  from
our environment
and experience

Image or object re- duced to
the basic el- emental visual
com- onents, emphasizing a
Direct, emotional message.

Man-made symbol Systems
which we have attached
eaning

Figure 1.15 visual massage
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TS

Elements of design are: Dot, Line, Shape, Direction, Color, Texture,
Form, Mass / space, Plane, Time / Motion, Dimension, and Scale.
The design elements are manipulated with shifting emphasis. The
most dynamic visual technique is contrast.

FORM

_‘ Form is the overall 3D shape of an
me.  Object, the complete configuration
of its mass. The word form—or,
ormal—is also used to describe all
visual or structural aspects of an
object. Form is powerful. We
empathize with its characteristics

e Bl
e Y @

L‘H

"'"'"“ l' = such as curvilinear, eometric,
.
4 1 ¥ concave, convex, static, and
-

' '& dynamic. It can also have an interior
. : and exterior or pockets of negative
space

Figure 1.16- Entoto Park, Addis Ababa (form).

FORM FOLLOWS FUNCTION

Form follows function is a principle associated with modern
architecture and industrial design in the 20" century. The principle is
that the shape of a building or object should be primarily based upon
its intended function or purpose. This is also seen in nature--e.g.
flowers, and can be translated to any designed object intended for
functional use. Example:- airplanes, paper clips, tablets.

UNIT 1 ARTISTIC PERCEPTION
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ERGONOMICS

Ergonomics engages the idea that
designed objects must interact
compatibly with the user’s body
Example:- ski poles, game controller,
chair.

Figure 1.17 Ergonomic
MASS AND SPACE

Mass is a body of matter, a collection of incoherent particles, parts,
or objects regarded as forming one body.
Space is the negative or interstitial realm surrounding or enclosed
by mass. Mass and space always exist in tandem, matter defines a
space whether an object is pierced by voids or is an object surround-
ed by space.

s e e TR
xm&mzm‘?ﬂvﬂ;- ,

'
-
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PLANE

Line is made up of points. Point is one of

the simplest elements in design.The role .
and function of a line is a dynamic element _ // \\
expressing gesture or direction, activating =~ ———

the space that surrounds it.
Figure 1.19 line

Horizontal ~ Vertikal Diagonal

PLANE

Planes are flat surfaces generated

by a moving line. The role and
function of a plane in 3D design is, it
is ubiquitous design elements: the
walls of your house, paintings on a
wall, paper. The built world is planar
and geometric. 3D form may be
generated by 2D planar materials
Figure 1.20 plane design e.g. packaging and origami.

1.4.2 TEXTURE

Surface is one of the first characteristics of form perceived by a
viewer. Texture is that aspect of a surface that we can experience
tactilely. Texture is contextual i.e. smooth is smoother when
contrasted with rough
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Figure 1.21 Texture contextual

COLOR

Color is a property of light, not an object itself. Objects have no color
of their own but merely the ability to reflect certain wavelengths of
light.

Intrinsic color refers to objects that retain natural color of the mate-
rial that forms them.

Applied color therefore is applied to surfaces e.g. painting, glazing,
coated, enameled, oxidizing, etc.

Additive color is created by mixing (or “adding”) light of two or more
different colors. Red, green, and blue are the additive primary
colors normally used in additive color system.

Subtractive color is created from pigments or dyes. When light hits
the surface, the pigment absorbs (or “subtracts”) all the color
components except for that color.

TIME AND MOTION
Motion can be an illusion or kinetic, which utilizes time and motion

directly.
Angles, direction, kinetic movement, line, and sound can emphasize

motion.

UNIT 1 ARTISTIC PERCEPTION 33
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Figure 1.22 I fly like paper Figure 1.23 Kinetic Sculpture
Activity 1.2

1. What is line in design?
2. How many elements design do we have?
3. What is three dimension means?

DANCE

In your musical performance, you understand cultural, historical, and
interdisciplinary connections with dance.

Apply the elements of music and musical techniques in order to
sing and play music with accuracy and expression.

Understand the interacting elements to respond to music and music
perforances Understand global, interdisciplinary, and 21st century
connections with music.

Use choreographic principles, structures, and processes to create
dances that communicate ideas, experiences, feelings, and images.
Practice simple traditional dance sequences by combining dance

UNIT 1 ARTISTIC PERCEPTION
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phrases.

Recognize beginning principles of traditional dance technique, in-
cluding rotation, elevation, and landing in dance movement.

Use movement, voice, and writing to communicate ideas and
feelings. Understand how to transform stories into written dialogue.
Use perforance to communicate ideas and feelings.

Analyze literary texts and performances.Analyze theatre in terms

of the social, historical, and cultural contexts in which it was created
Use the language of visual arts to communicate effectively.

Apply creative and critical thinking skills to artistic expression.Theatre
Theatre production is the broad professional activity that passes
through pre-production phase (play selection), during production
(rehearsing), and post production (feedback from the audience).
In addition to the above elements, the general theatre arts elements
are: performers (actors, actresses), audience (viewer), director (who
directs the play, performance), playwright (author, who writes the
play, script), acting space (theatre house), and design aspects
(scenery, costume, props, makeup, lighting, and sound), text (in-

cludes focuses, purpose and point of view to change it to the perfor-
mance.

Unit One Summary questions
1. What is film production? Discuss it in details!
2. What is theatre production? Explain it with an example.
3. List elements of theatre arts production and do it as the term paper
for your instructor (teacher) and present it for your class mates.
4. Identify elements in film art production.
5. Try to make simple production in theatre art or film art then present
it for your school community.
6. Try to view video production and discuss it with your friends about
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its content concerning film elements.

. What is line in design?

. How many elements design do we have?

. What is three dimension means?

. What is film production? Discuss it in details!

. What is theatre production? Explain it with an example.

. List elements of theatre arts production and do it as the term paper
for your instructor (teacher) and present it for your class mates.

. Name the mode of C-D-E-G-A-C

. Write the mode of Bati major?

9. Name the two types of Ambassel Mood

o O WN -

o
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UNIT 2
CREATIVE EXPRESSIONS

Introduction

In your grade 7 class you have learned Tezeta and Batti kegnet. In this
grade 8 class you will learn Creative expression that will be applied
in the performing of Solfeggio in Anchihoye & Ambassel, folk dance,
writing ideas for theatre, film/video, painting and printing.
The unit has four sections. The first section deals with the Solfeg-
gio in modes of Ethiopian Music (Anchihoye and Ambassel). The
second section deals with the folk dance. The third section deals
with the idea for Theater and film/video production (create and
write short story and interpret). The four section deals with the
Printmaking and sculpture (clay & paper Mache). Here you will see
how to sing the Perform Solfeggio in 6/8, 2/2, and 2/4 time signature,
Danceis anart, ittells a story, a set of moods, or expresses an emotion.

_lL earningOutcomes:
At the end of unit one, learners will be able to:

«» Perform Solfeggio in different time signature ( 6/8, 2/2, 2/4)
using notation and Play rhythm pitch, beats, rest by using
modes of Ethiopian Music (Anchihoye and Ambasel)

{»  Perform folk dance styles

s Create and write short story and interpret Theatre and film/
video production

s Printmaking and sculpture (clay & paper Mache)
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(Anchihoye and Ambassel)

Specific learning outcomes:

At the end of this lessons, you will be able to:

¢»  Define solfeggio

¢» ldentifiy the 6/8, 2/2, and 2/4 time singing
&»  Sing Anchihoye and Anbassel kegnet

In this sub-topic you will learn about singing Ethiopian melody in An-

chihoye and Ambassel kegnet.

The term solfeggio defines a musical method used to teach sight

singing. The reason it is so widely used is its ability to cover the wide

learning styles of those who use it.

By labeling each note of the Anchihoye or Anbassel moods or scales

with a syllable and hand-sign we cover the visual, auditory and kine-

thetic levels all at the same time.

The term Solfége is believed to come from two syllables in the scale,

Sol and Fa. To “Sol-fa” something was to sing a passage of music in

solfége.

The widespread use of Solfége in Music Education is connected with

ZoltanKodaly who created the KodalyMethod in Hungary in the early

20th century.

~2.1.1.The Kodaly Method

a Do is the starting note of the scale.
o \ [I You begin by showing the handsign
at about the level of your belly-button.
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Re is the note just above Do
(one whole step). This sign is
displayed just slightly higher
than Do.

Mi is the next note above Re (one

i whole step). This is displayed just

ml slightly higher than Re (typically
about heart level).

Mi to Fais the first half-step we encounter.

The hand sign simple turns the flattened f\_‘

hand for Mi so the thumb is pointing down I.ﬂ
and the top of the hand is now higher than

the level of M Z\_/k

So (or Sol) is the 5th degree of the
scale (one whole-step above Fa).

The hand position should be just abc
about the level of your chin.

La (whole-step above so) is one
of the more ambiguous hand
signs. It can be shown with all
fingers pointing down and the
lﬂ top of the hand arched or just
the thumb and index fingers pointing
down with the other three curled under
The key is the top of the hand is arched from the wrist distinguishing
it from the other hand-signs.
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Tiis the whole-step above La. This is the
7th degree of the scale and always leads
up to Do (hence the finger pointing up). \I .
The hand-sign is typically eye level. o
Note: Do’ is distinguished
ﬂl:lll Do by using an apostrophe.

_.i%:

The return to do from Ti ends the major
scale and the high-sign is typically just
about forehead level.

Figure 2.1 Sculpture of ZoltanKodaly

EXERCISE: 2.1

Discuss the following questions:
1. The difference between sol-fa method and Kodaly
method?

Where we divide time into various units of measurement (hours, min-
utes, seconds), so we divide music into beats. You can think of the
beat as the ‘pulse’ of the music. To measure time, we can set the
“tempo” Simple meter is grouped by duple (two), triple (three) or by
quadruple (four) Compound meter is grouped into three’s (3/8), six’s

40 UNIT 2 Creative EXPRESSION
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(6/8), and nine’s (9/8) beats.
RHYTHMIC PATTERNS

What are rhythmic patterns?

Rhythmic patterns are the division of beats into patterns of sound by clapping
of tapping the beat or a combination of notes and rests in a measure.
The rhythmic pattern is also indicated by the words and syllables of
the words.

The basic method by which you can learn rhythm is by clapping or
tapping a steady beat or a combination of notes and rests based on
the corresponding beats or values on notes and rests called rhythm
pattern. They are best understood in the following examples.
Another technique or style of rhythmic pattern is with improvised
echo. The class will be grouped into A and B, or the teacher will clap
first followed by the Students.

=

1 2 3 4 5 67 8(1)

Figure 2.2 pitch name and number

HOW TO COUNT IN 6/8

There are two ways to count a bar in 6/8 time. This can seem unnec-
essarily confusing when you first encounter 6/8, but as we’ll see the
difference is not as big as it first appears.
You can either count it as:

* 6 eighth-note beats: 1,2,3,4,5,6 or

» 2 dotted-quarter-note beats: 1... 2...
6/8 counted as six eighth notes:
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====

i1 2 3 4 5 6

6/8 counted as two dotted quarter notes

|- =
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2/2 Time

It is A “C” with a vertical line through it is called allabreve and is the
same as a 2/2 time signature:

= = =

Figure 2.3 — AllaBreve

e

In 2/2 time, the half note gets one beat, and there are two beats to a bar.
The first beat gets the emphasis, and the second beat is the weaker one:

S w S w S w

(T s=———c———c—

2/4 Time
The 2/4 time signature = 2 x 1/4 notes per measure. In other words,
there are 2 quarter notes per measure. When measures contain two
beat groupings, musicians refer to the music as being in duple meter.

I
'
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It is important to allow yourself to feel the groupings of twos and ac-
cent certain sounds accordingly.

EXERCISE: 2.2

Count the following rhythm patterns:
1. %, 2/4, and 4/4 time signatures.?

2 1.3. Ethiopi Pentatonic Scal
Example - 1sing or play the following Ambassel scale/kegnet
properly

Ambassal mode:-C Db F GAb C
Tizta mode-CDE GAC

2.2 Fthinpian Folk dance

Specific learning outcomes:

At the end of this lessons, you will be able to:

s»  Define folk dance

&»  dentify the folk dance style
f» Perform some folk dance

Folk dance, a type of dance that is a vernacular, usually recreational,
expression of a past or present culture. The term folk dance was
accepted until the mid-20th century.

In Ethiopian, music is played on instruments such as the masenqo,

course, religious music created by Christians, Muslims, and Jewish
people.
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EXERCISE: 1

Perform Eskista

Eskista is an engaging, participatory folk dance cultures. To

perform Eskesta you have to shake your shoulders as a wall skilled
dancer’s do, by dancing the Eskista. It is most of an Amhara dance
cultural and a type of treasure that emphasizes the shimmy of
shoulders. Eskista is a traditional Ethiopian dance performed by
both men and women. The dance is known for its unique emphasis
on intense

shoulder movements. It is characterized by rolling the shoulder
blades, bouncing the shoulders, and jilting the chest.

EXERCISE: 2.3

Wolaitawaist Dance:

Wolaita: People living in Southern Ethiopia dance with distinctive
waist movements. Compared to Northern Ethiopian dances like
Ambhara, which mainly require moving upper body (e.g. neck,
shoulder, and chest), the further people go to Southern Ethiopia, the
more movement of lower body their dances require.

Shoa Dance

EXERCISE: 2.4

Perform the dance in particular is known as the “Shoa Oromo”
or Oromo head twisting. It features fast and sharp movement
of the head and neck which creates the whipping illusion.

Oromia dance styles differ from place to place. Some of its famous
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dances are “Shoa Oromo” and “Halar Oromo.” Shoa Oromo has
unique clothing as well as dance steps. Women wear two-piece leath-
er decorated with shells. Men wear animal fur like lion’s mane on their
heads and use sticks for dancing. Most surprising about this dance is
the women'’s very fast and sharp neck motion. You will never forget it
once you watch it!

EXERCISE: 2.5.

Identify traditional Oromo, Amhara and Tigray and
others dances?

» 3T} | film/vid lucti
Specific learning outcomes:

At the end of this lessons, you will be able to:

¢»  Express ideas, or create moods,
‘t

Feelings through theatre, film/video, and interpret.

2.3.1. Writing a Play Script (Short Story) For Thea

When writing a play script, the script should include the settings, di-
alogue, and actions that take place throughout the play. This type of
script outlines who says or does what when and how as well as de-
scribes the setting of the stage, like backdrops, lighting, and props.

It is specifically for live visual stories (actions) on the stage, including
dramas, comedies, and musicals, traditional dramas, farce, and fan-

tasy.

_2.3.2. How to Write a Play Script
Before writing the script for the play, get started, it's important to
understand the proper formatting of a play and what story elements
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you need to include. Follow the following steps to write a play script.

1) GET INSPIRATION

The first step is to read the plays (scripts), and watch as many plays
as possible, and as you can. During your reading, watching and re-
search, take note and jot down important points of what other play-
wrights do well. If you notice dialogue you especially enjoy or useful
stage directions, consider emulating them in your own play script.
Reading a play first and then seeing a live performance of that play is
a great way to see what a script can turn into, so try to read and watch
the play before you write your own play.

2) CHOOSE A THEME

Picking a theme for your play can help you write a play that audiences
can connect to and understand and consider or consider on what kind
of story you’re telling to your audience: reader, listener, and viewer.

3) GENRE:

Genre suggests you thatthe style, tone, and subject matter of your
play, whether that is serious, tragedy, comedy, or funny and insightful.

4)CHARACTER GROWTH:
This is how your characters develop over the entire, course of your
play.

5) LESSONS, KEY TAKEAWAYS BY THE AUDIENCE:

These are morals or lessons that the audience learns by the end of
the play.

6) CREATE A PLOT:

The plot of your play is the events that take place and lead the entire
story. You need to decide if you want your play plotdriven, meaning
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the story pushes characters from scene to scene, or character-fo-
cused, where characters’ actions direct the story. You may choose
a combination of the two. Either way, many playwrights create a plot
that leads to character growth. When creating your plot, the following
key components are very important.

A) CHARACTERS:

Decide who the main character of your play is. Make an effort to
develop them into a believable person. You may also want to add
supporting characters that support or challenge them. If you want a
traditional hero story, you need to create a protagonist and an an-
tagonist.Consider the relationships between all of your characters,
especially ones that have a conflict with each other. Having a conflict
creates more tension in your play and keeps the audience interested
in the fate of your main character.

B) SETTINGS:

Where is your play taking place? How does this add to the story?
Determine how the setting impacts each scene or character and
contextualizes themes. Limiting the number of different settings keeps
your play grounded and improves its reducibility. Consider how your
crew could quickly transform one setting into another. Creating new
settings is more complex for the stage than it is for film and television.

C) TIME:

When is your play taking place? You need to figure out a way to con-
vey this to the audience, whether that is through narration, costume,
or dialogue.

D) STORY:

The story of your play focuses on the characters’ reactions and emo-
tions surrounding events of the plot.
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E) NARRATIVE ARC (STRUCTURE):

Many plays follow a structure of exposition, rising action, and
resolution.

F) EXPOSITION:

Early on in your play, you need to establish the who, what, where,
when, and why of your plot. If you have a central conflict in your play,
this may be the time to present it.

G) RISING ACTION:
Toward the middle of your play, more obstacles or challenges unfold.

The conflict may deepen until you reach the climax of the play. This is
the tensest moment, typically when characters fully address conflicts.

H) RESOLUTION:
After the climax happens, the tension of your play lessens. During
the resolution, your characters may overcome their conflicts or learn
to live with them. Even if your ending is tragic, you may want to in-
clude a key takeaway or lesson.

I) PICK A STRUCTURE:

Plays are made up of acts. Within each act are multiple scenes. When
writing your play, you need to decide which kind of structure you want.
As a new playwright, you may want to begin with a simple structure,
such as a one-act play. These are the most common play structures:

J) ONE-ACT PLAY:

The play runs all the way through without an intermission. You still
need a narrative arc, but you may have fewer settings and scenes.

K) TWO-ACT PLAY:

Most contemporary plays use the two-act structure. A two-act play
consists of two parts with an intermission in between. They allow for
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more complex sets since your crew can set up a new scene during
the intermission. Audiences appreciate an intermission so they can
stretch, use the restroom, and discuss the first act with one another.

L) THREE-ACT PLAY:

This is the most complex play structure to write. If you decide on
a three act play, you may need an intermission between each act.
These types of plays tend to be longer due to the extra intermissions
and length of the acts. In many three-act plays, act one is typically the
exposition, act two is the rising action, and act three is the resolution.

M) MAKE AN OUTLINE:

Before writing the entire play from scratch, create a general outline
of your play. Include the following in your outline: General Stage Ac-
tions: Act, Scenes

N) WRITE USING THE OUTLINE:
Once you have a solid outline, you can start writing your play script.
Filling in the outline with your actual script is a smart way to stay or-
ganized. You want to start giving your script depth and move it along
with the following components:

0) DIALOGUE:

This is one of the main components that guide your play. Consider
what dialogue each character has and how this develops who they
are.

P) ACTIONS:

Within the script, you need to note what each character is doing.
Make it clear so the actors have a better understanding of what they
need to do.
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Q) TECHNICAL ELEMENTS:

This includes things like costume changes, props, lighting, and set-
tings.

R) EDIT AND REWRITE:

After writing your first draft, it's time to read through the entire play
script and start making adjustments. For instance, if your dialogue
feels a bit flat, you need to rewrite it in a way that sounds more nat-
ural. Consider how people talk in real life, and try to make your char-
acters feel human and emotional. Things such as interruptions and
tangents can make it sound more realistic.Have someone else read
through your play to see if it makes sense to them. Ask them to note
anything that is a bit confusing or needs more development. Since the
story is in your head, you may not realize that it's not as straightfor-
ward on paper.

EXERCISE:2.6

Discuss the following question:
% How to write the play for theatre?

PLAY SCRIPT EXAMPLE
Follow the following formatting rules when writing a play script:
A) CENTER ACT AND SCENE HEADINGS.

Center and capitalize your characters’ names before each line of di-
alogue.
« Capitalize your characters’ names in action lines.
 Indent and italicize stage directions.
* Here is a brief example of a play script:
Act One
Scene One
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Example:- Curcura high school.Teacher’s office. Right after school lets out.

* SARON, theatre teacher, sits at her desk. She sorts through a
stack of papers and struggles to find what she is looking for.

* SARON
Talking to herself.
Why is my life such a mess?
ROBA, a put-together looking man, enters.
ROBA
Because you’re Saron.
ROBA chuckles as SARON rolls her eyes.
You can follow different play script writing format. The above men-
tioned example is to show you how to write the script for theatre that
gives you clue how much writing a play script takes a lot of effort and

practice, but it is worth it when you see your vision come to life on
stage.

_2.3.3. Create Ideas for Film (video)

Specific learning outcomes:

At the end of this lessons, you will be able to:

{» Create ideas in film (video)

£=y2.3.3.1. Screen writing Basics

1. Write in black 12-point Courier font

2. Bold, Underlining, Italics, and Exclamation Points
Bold and underlined text points out a specific camera move or
references the camera in the action. Use this when certain narrative
moments need a specific view that can be illustrated in the text. Do
this sparingly. Screen writers do not have authority over shot se-
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lections for their scenes.
Example:

The man turns to look at the camera and grins. We tilt up from the
dead body to see the gun held in the man’s hand.The man walks Off
screen dragging the body.

Italics in dialogue emphasize the importance of a word in a sentence.
Use sparingly. They put limitations on the actor’s performance and
inflections.

MAN: | didn’t do anything. What are you talking about?

Exclamation points act like italicized words. You can use them,
but sparingly. The more you use, the less importance they have.
Compare:

MAN: | hate you! | want you gone! I'm going to kill you!/
Tonight! MAN: | hate you. | want you gone. I'm going to

kill you. Tonight!

~ 3. Keep action text quick and to the point.

Don’t use unnecessary adjectives. If you point out a detail, it must
have narrative relevance:

BAD: “The man sat on a blue chair and stroked his blond hair.” Why
do we need the chair to be blue? What if the production designer
wants it to be red?

And why does his hair have to be blond? What if the director casts
someone bald or with red hair?

GOOD: “The man sat on a chair and stroked his hair.”

Center paragraphs on a single main action. Don’t change paragraphs
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unless something significant has taken place.
The most important part of the page is the white. This means write as
little as possible to express what is happening.

= 4. Have clarity in your headings.

Outside of a car: EXT. CAR/PARKING LOT - DAY

A room inside a larger building:

INT. BEDROOM, APARTMENT - NIGHT

Leave out details in heading. “INT. MESSY BEDROOM - NIGHT” is
better than “INT. A

CHILD’S MESSY AND UNLIT BEDROOM — NIGHT” Let the action
describe the location, not the heading.

If moving from one room to another in real time in one location, write
‘continuous’:

INT. KITCHEN - DAY

Man walks to the door of the kitchen and steps out into

EXT. BACKYARD - CONTINUOUS

=~ 5. When introducing characters for the first time put
their names in ALL CAPS:

GERRY walks into the bar. She orders a beer. Then she leaves.

It isn’t necessary to over describe the characters. Their age, and
maybe a distinct appearance trait, is enough:

BIRUK, 32, is a balding hippy.

=~ 6. Avoid parenthesis under dialogue, unless it’s an
action.

Pointing out the emotion that a character is feeling as they say their
lines limits the freedom of the actor/director.

GOOD: BOB

(Chewing)
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BAD: BOB

(Angrily)
Hello

=~ 7. Avoid specifying songs playing.

The song you pick may not be able to be in the film for financial rea-
sons. Just indicate what kind of music.

BAD: “Here Comes the Sun® plays in the background.

GOOD: “A happy song with a light melody plays in the background.”

=~ 8. Avoid on-the-nose dialogue:

“Hi, Jack. How are you?” “Fine, thanks. Yourself?”, “Oh, I'm good.”
In just as many words, a screenwriter can present subtext, conflict,
and relay important exposition. In real life, people ask each other
about the weather. In films, we have only twohours or less to convey
our point.

=~ 9. Never assume that what is in your head is on the
page.

A common trap is to see the scene in your head and leave details
off the page because these details seem obvious to you. They’re not
obvious to the reader. Pretend that your reader has never heard this
story (because he/she probably hasn’t). Put it all on the page.

If you're stuck on how to describe something, just be literal:

“What is happening, where, and how?” Don’t over think action. Just
write it as it is in your head. Trust your reader’s intelligence.

If a character is shot, for example, it isn’t necessary to point it out
more than once in the action.

=~  10. Give your characters personality.

In a scene of dialogue you should be able to cover up the speakers’
namesSiamc: 3til| bewdble to tell which character is saying what just by
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the character’s distinctions.
b) Example:
INT. UNKNOWN SPACE

Close on TEWODROS'’S face (30S). We hold on him for a long
time. He is looking at something offcamera, deepin thought. He
starts quitely dictating a love letter into a small microphone.

TEWODROS
To my chris, | hav been thinking
about how

I could possibly tellyou how muchyou
mean to me. | remember when | first
started

to fall in love with you. | like it was last
night. Lying naked beside you in
that tiny
apartment,itsuddenlyhitmethatlwas
partofthiswholelargerthing,justllike
ourparents,andourParents’parents.

2.4 Visual arts

Specific learning outcomes:

At the end of this lessons, you will be able to:

&

s  Understand Printmaking
s Doing sculpture (using clay & paper Mache)

-
&
-
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Printmaking is a type of art that uses an inked block or plate to print
an image. This allows multiple printings, unlike drawing or painting. It
is the art of stamping.
The purpose printmaking making multiples of the same image.
Types of Printing Processes
1. Silkscreen 2. Lithography 3. Intaglio/Etching
4. Monotype 5. Relief

1. SILKSCREEN

Images made by forcing ink through silk stretched on a wooden
frame.

@ Stencil or block-out image using fluid
OAppIy ink to areas were no fluid was used
QSqueegee ink through screen onto

@ fabric/paper/clothing

Figure 2.4.....Silkscreen

UNIT 2 CreaTivE EXPRESSION
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2. LITHOGRAPHY In the lithography mages made
by printing on the surface of the
stone or surface A greasy (oil-
based) crayon is applied to a
smooth block of lime stone.

The stone is ground down, acid
is applied to clean it, water is
sponged on to the stone and oil-
based ink is rolled on. Ink will
only

Figure 2.6 Lithography processing

stick to the crayon but not the water.Paper is placed on top and a
large press applies pressure to transfer the ink.Ink will only stick to
the crayon but not the water.Paper is placed on top and a large press
applies pressure to transfer the ink.

3.INTAGLIO/ETCHING

In intaglio imaging, images made
by printing from the lower sur-
face.Lines are cut or etched into a
smooth plate of metal Ink is rubbed
into the grooves and the surface is
wiped clean. Damp paper is forced
into the inked grooves by heavy
printing press.

Figure...2.7 Intaglio

UNIT 2 CreaTIvE EXPRESSION
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4. MONOTYPE PRINTING

Inmonotype printing, Image made by painting on a smooth, non-ab-
sorbent surface one time

Figure 2.8 Monotype Printing

5.RELIEF PRINTING
In Relief Printing Images made by printing from a raised surface

&» he lowered area does not print — stays the color of the paper.
<¢» One color ink

9N

w» Examples — woodcuts, linoleum cuts, found objects, fingerprints

Figure 2.10 Printmaking

UNIT 2 CreaTIvVE EXPRESSION
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EXERCISE:1.3

1. Describe the five types of printing Processes.
A ... C....... E........
B....... D........

2. What is the use of Lithography?

Paper Mache (or papier-méaché, if you prefer to say it with a French
accent) ) is a versatile sculpting material for artists of all ages. It's a
fun way for kids to create their first sculptures, but it can also be used
to create museum-quality works of art and anything in between.

BASIC STEPS ALL PAPER/PAPERMACHE PROJECTS:

1. Create an armature for your sculpture, or find an object that has the
shapes you want for your project.

2. Make some paste, or mix up some paper Mache clay. (I show
youhow to find the free recipes below).

3. Apply the paper Mache to your form.

4. Allow the paper Mache to dry all the way through.

5. Use acrylic paint to decorate your paper Mache sculpture and seal
your sculpture with acrylic varnish.

STEP 1: CREATING A FORM OR ARMATURE

Wet paper stuck together with paste has no particular form of its own,
so the real sculpting happens when you build your armature. Take
your time with this step, because it’s important.

Armatures Made with Crumpled Paper and Masking Tape:
Examples 1, Animal sculptures with crumpled paper and masking
tape.

This little Dragon was made. Newspaper was crumpled into the
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shapes of the body, legs and head, and then held together with mask-
ing tape.

Figure 2.11...Dragon made with crumpled paper and masking tape.

After covering the form with paper strips and paste, and painting him,
the dragon looked like this.

How the little owl looked after he
was covered with paper Mache

clay and painted.

FOUND OBJECTS:

Many paper Mache items can be made over objects you find around
the house. The paper mache bowl was made using a small ceramic
bowl for the form. Use plastic bags to make the forms for pumpkins,

ooooooooooooooo

UNIT 2 CreaTivE ExPRESSION
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and many
people make masks using milk jugs or paper plates.

Figure 4.12 .Pressing colored paper Figure 2.13 The finished paper

Mache clay into a bowl. Mache bowl.

STEP 2: MAKE YOUR PAPER MACHE

You can cover your form with paper strips and paste, or with a mix-
ture of pulped paper that has been mixed with some kind of binder
or glue.Paper Mache clay:PaperMache clay, a mixture | invented that
contains soaked paper, Elmer’s glue, drywall joint compound, and oil.

Paper Mache paste:For the more traditional way to make paper
Mache you'’ll use paper strips and some form of paste to apply the
paper strips to your armature. The easiest paste recipe is just flour
mixed with warm water.

NB. Many people worry about mold if they use a paste made with
flour and water. This can be a real problem if the paper Mache doesn’t
dry quickly.

However, mold can’t grow without water, so make sure your sculp-
ture dries fast, and then seal it with varnish so it can’t absorb water
from the air.

UNIT 2 CreaTivE EXPRESSION
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Another (minor) problem is that you’ll need to make a new batch
of the flour and water paste every day, because yeast from the air
tries to turn it into sourdough starter. When that happens, the paste
doesn’t smell very good and it isn’t as sticky.

Flour and water paste doesn’t cost much, though, so just throw it out
at the end of your sculpting session, and start with a new batch in the
next.

STEP 3: APPLY THE PASTE OR PAPER MACHE CLAY TO
YOUR FORM.

Applying paper Mache clay:To use the paper Mache clay, just mix
it up and apply it over your armature with a knife. It's a lot like frosting
a cake, but you’ll want to use a very thin layer so it can dry quickly.

Figure 2.14 a copy of the famous Egyptian
Blue Hippo, made with foil and paper
Mache clay.

Applying paper strips and paste:You'll want to use paper that’s soft
enough to bend over the curves of your form. You also need to tear
off all the cut edges, because they will show as straight lines on the
finished sculpture. The torn edges kind of melt into the shapes, so
they look better

STEP 4: LET YOUR PAPER MACHE GET DRY ALL THE WAY
THROUGH.
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The one biggest mistake people make with paper Mache is not letting
it dry long enough before painting it. If you seal any moisture inside,
there’s a very good chance that mold will start to grow. You’ll eventu-
ally see it as dark spots on the outside of your sculpture, and at that
point there’s very little chance of saving it.

So give your sculpture plenty of time to dry! Paper Mache is not an
‘instant’ sculpting material

STEP 5: PAINT IT!

This is the exciting step that brings your paper Mache sculpture to
life.

Use an acrylic gesso before you paint my sculptures, because it seals
the paper mache and gives you a nice white surface to paint on. It
seems to make the colors brighter, and you don’t need as much paint
to achieve the look you want.

However, you can paint sculptures without gesso, so it's really op-
tional.

When your paint is dry, be sure to seal it and protect the paint with a
coat of acrylic varnish. However, there are many types of sculptures
or decor objects that look best with a shiny varnish, so choose the
one that will give you the look you want.

Figure 2.4.Basset hound,
painted with acrylic paint.

UNIT 2 CreaTive EXPRESSION




P
l rming“and Visual Arts | Student Textbook

Summary of unit Two

Folk, Ethnic and Ritual Dances are social dances that portray the
beliefs, interest, habits, customs and practices of the natives.
Concerning creative expression, there are lots of ideas to express
through theatre, film and video. There are also many ways to write the
script for theatre. The above examples are given for you as a sample
to practice your own short story to present for your class mates. The
following exercises help you to create your own ideas through the-
atre,

and film.

The term solfeggio defines a musical method used to teach sight
singing.

The reason it is so widely used is its ability to cover the
wide learning styles of those who use it. By labeling each note of
the Anchihoye or Ambassel moods or scales with a syllable and
hand-sign we cover the visual, auditory and kinethetic levels all at the
same time.

Concerning creative expression, thera are lots of ideas to express
through theatre, film and video. Thera are asoo many ways to write the
script for theatre. The above examples are given for you as a sample
to practice your own short story to present for your class mates. The-
own short story to present for your class mates. The following exer-
cises help you to create your own ideas through theatre, and film.
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Unit Two Summary questions
Activity 2.1
Describe the five types of printing Processes.

1. What is the use of Lithography?
2. Write all steps of paper Mache projects
1.The difference between sol-fa method and Kodaly method?How to
create an idea in theatre? Create short story, or write the script for
theatre and submit it to your theatre teacher.
2. How to create a story, script for film (movie)?
A write a script for movie and display it in the class on LCD, then
discuss about its theme in the class.
1) How to create an idea in theatre? Create short story, or write the
script for theatre and submit it to your theatre teacher.
2) How to create a story, script for film (movie)?
A write a script for movie and display it in the class on LCD, then
discuss about its theme in the class.
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UniT 3
HisTorY AND CULTURE

Introduction

Thearts(visualart,dance, theatre, film/video,music,andmediaarts)are
legally defined as a core content area in Ethiopian education; they are
commonly considered a special subject and are usu-
ally the first area to be cut to make room for some-
thing new. However, educators must never underes
timatethepoweroftheartstoinspireanddelightchildren.Dancepromotes
endless ways for your learning to create meaning and find fulfillmentin
learning.One of the means of expressing indigenous knowl-
edge in theatre, film/video is properly using of local story. Lo-
cal stories can be used as the forms and the implications of
traditional knowledge that is taken as easy and practical.
The local stories connect the survival of every human being to the
wholeness of nature and its elements that support life in natural
environment. In such country Ethiopia, there are many ways of local
stories that bind Ethiopian societies together with their physical
environment to communicate with it as their late ancestors to survive
as a natural society.
As the oldest and most primal of the performing arts, music and
dance have existed across all cultures and historical periods. As an
expressive art form, dance provides an embodied, physical form for
conveying images and feelings. In this sense, dance offers both the
medium and the message and creates a close connection between
the two. Dance experiences contribute to personal, social, econom-
ic, cultural, and civic aspects of life.
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Ethiopia’s art history is best known for its Christian themes, developed
over centuries of stability and gradual adaptation. Drawing from early
Greek, Indian, Byzantine, and Egyptian influences, the first churches
and monasteries of Aksum sponsored artists to portray Christian
imagery from a distinctly African perspective. The rich manuscripts,
metalwork, and paintings of Amharic Ethiopia, however, are not the
nation’s only artistic achievements. Among Ethiopia’s dozens of
other cultures, a wide variety of crafts, music, and other arts complete
its artistic heritage. Perhaps the most visible of these wider customs
are textile arts and basketry, which tend to feature bright palettes and
complex patterns.

_LearningOutcomes:
At the end of unit one, learners will be able to:

) Describe music, musical instruments in your cultural dimension

2

Describe dance, in your cultural dimension

Compare and contrast music art works

P g FPa Po

g

Appreciate music works and recognize ways of preparing indigenous music
works,

[ 5 )

) Appreciate dance works and recognize ways of preparing indigenous dance
works,

s

s Appreciate theatre video/film works and recognize ways of preparing indige-
nous theatre/video/film works,

[ 5 )

s  Appreciate visual art works and recognize ways of preparing indigenous
visual art works.

Specific learning outcomes:

At the end of this lessons, you will be able to:

Understand history of music and cultural dimension
dentify the different musical performances

&
e
&
=d
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Music is a fascinating topic for evolutionary theory, natural philoso-
phy, and narrative construction: music is a highly valued feature of all
known living cultures, pervading many aspects of daily life, playing
many roles. And

music is ancient. The oldest known musical instruments appear in
the archaeological record from 40,000 years ago (40 Kya) and from
these we can infer even earlier musical artefacts/activities, as yet un-
represented in the archaeological record.

A. THE ORIGIN OF MUSIC

The invention of music in Ancient Greek mythology is credited to
the muses, various goddesses who were daughters of the King of the
gods, Zeus. Persian/Iranian mythology holds that Jamshid, a legend-
ary Shah, invented music.

B. THE FIRST FORM OF MUSIC

“Hurrian Hymn No. 6” is considered the world>s earliest melody,
but the oldest musical composition to have survived in its entirety is
a first century A.D. Greek tune known as the “Seikilos Epitaph.” The
song was found engraved on an ancient marble column used to mark
a womans gravesite in Turkey.

C. THE BEGINNING OF MUSIC

One popular story from the middle Ages creditst he Greek philoso-
pher Pythagoras as the inventor of music.

D. THE FIRS MAKER OF MUSIC

Making music is a universal human trait that goes back to at least
35,000 years ago. Explore the evidence for some of the world’s ear-
liest musical instruments.
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E. IS MUSIC OLDER THAN LANGUAGE?

Music came first. The language part came later. ... This led them to
hypothesize that language is better thought of as a special type of
music. The music developed first and provides the foundation—from
an evolutionary and a developmental standpoint—for language ac-
quisition.

F. MUSIC IS A POWERFUL KNOWLEDGE

Music is a language of emotion in that it can represent different feel-
ings and barge into the soul with no boundaries or limitations. People
are always challenged by the fact that “no one understands them” or
know how they “really feel”, so they turn to music. ... Music also has
the capacity to imitate emotions.

G. THE OLDEST INSTRUMENT EVER IN THE WORLD

The discovery pushes back humanity’s musical roots. A vulture-bone
flute discovered in a European cave is likely the world’s oldest recog-
nizable musical instrument and pushes back humanity’s musical
roots, a new study says.

H. THE FIRST MUSICAL INSTRUMENT IS FLUTE
German archaeologists have

found mammoth bone and swan
bone flutes dating back to 30,000
= to 37,000 years old in the Swabi-
& an Alps. The flutes were made in
the Upper Paleolithic age, and are
more commonly accepted as being
the oldest known musical
instruments.

Figure 3.1. swan bone flutes
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Since it was around this time — 40 Kya — that Cro-Magnon humans
arrived in Europe, it appears that they brought the ability to make and
use musical artifacts with them from Africa. | side with the view that
musical technology has a much older past currently (and perhaps
indefinitely) hidden from the = | At

material record. el e
Source: Photo by Brooklyn ——
Museum, freely distributable
and adaptable under Creative
Commons Attribution 3.0 Un

ported license.

Figure3. 2. Central African ivory horn

Prehistoric musical instruments enable rare and fascinating glimps-
es into an otherwise largely hidden culture, revealing more and more
about our lineage’s ancient past. Ancient humans were certain-
' ly capable of creating musical
technologies well before they
currently appear in the material
record. It is a striking fact, in

my view, that even the oldest
known flutes demonstrate such
an investment of time, energy
and resources.

Ivory flute production bespeaks
the maturity and sophistication

Figure 3.3 African musical bow

(Obubra, Nigeria), using the mouth as a resonator
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of Upper Palaeolithic musical technologies. And the commitment of
valuable resources to musical technologies implies that music really
mattered to ancient humans.
The Most Popular worldwide knownInstrumentsare as follows:
* Piano. It might surprise you to know that 21 million Americans
play the piano! ...
 Guitar, Violin, Drums, Saxophone, Flute, Cello, Clarinet.

I. THE MOST FAMOUS FLUTE PLAYER IN THE WORLD

James Galway is considered by many seasoned and newbie flute
players as the greatest flute players and the most famous in the world.

J. THE OLDEST DRUM

The oldest drum to be discovered is the Alligator Drum. It was used
in

Neolithic China, and was made from clay and alligator hides. The
Alligator Drum was often used in ritual ceremonies, and dates back
as early as 5500 BC.

K. CAVE MAN MUSIC

Science / Medicine: The Oldest Oldies: Caveman Music:Instruments
made of bone or stone have been copied and used to create
rhythms believed similar to those of prehistoric times. Researchers
increasingly believe music played a major part in bringing humans of
that era together.

L. THE FOUNDER OF GUITAR

Although steel-stringed acoustic guitars are now used all over the
world, the person who is thought to have created the first of these
guitars was a German immigrant to the United States named Chris-
tian Frederick Martin (1796-1867). Guitars at the time used so-called
catgut strings created from the intestines of sheep.
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Such instruments as lyres, lutes, reed-voiced pipes, and tambourines
appear in the material record from around 1,800 BCE onwards. For
instance, the tomb of Tutankhamun contained musical instruments
sheltered from the elements for over 3,300 years.

A\

Figure 3.4. Three musicians, from the tomb of Nakht, located in the Theban
Necropolis, on the west bank of the Nile at Thebes (presentday
Luxor, Upper Egypt).

EXERCISE: 3.1

1. Write the three dimensions of culture or aspects

2. Write The main points of cultural dimensions

3. Describe what are cultural indicators?

LearningOutcomes:

At the end of unit one, learners will be able to:

&5  identify the different dimension of music

Cultural dimensions are the mostly psychological dimensions, or
value constructs, which can be used to describe a specific culture.
These are often used in intercultural communication-/cross-cultural




Bdq

Grade 8

communication. Cultural indicators are shared features such as lan-
guage, and common values, in a cultural group.

Music is a tool for understanding cultures, for promoting self-confi-
dence. Music learning can explode a desire for lifelong learning;
expand students’ imagination and creativity.

Generally Cultural dimensions are the mostly psychological dimen-
sions, or value constructs, which can be used to describe a specific
culture.Cultural indicators are shared features such as language, and
common values, in a cultural group.

12 Cul L di . in d

_3.2.1. Dance and society
LearningOutcomes:
At the end of unit one, learners will be able to:

) Understand history of dance and cultural dimension
.‘

Identify folk dance styles

Dance has the ability to shape minds, bodies, and communities. It is
a tool for understanding cultures, for instilling healthy physical practic-
es, and for promoting self-confidence. Dance education can explode
a desire for lifelong learning, expand students’ imagination and cre-
ativity, and prepare them for the increasingly innovative and changing
landscape of the modern world.

Dance education draws from a broad field of dance practices that in-
clude performing, improvising, choreographing, critiquing, recording,
viewing, and more.

Dance education explores ways that human bodies move “through
space and time with energy or effort”. These practices offer multiple
ways for learners to engage with, make sense of, and respond to their
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world through various approaches and in diverse dance education

contexts.

EXERCISE: 3.2

If the statement is correct write True and if it is
incorrect write False

1. Dance has the ability to shape minds bodies, and
mmunities
2. Dance may enhance and promoting self-confidence.

3. Dance education explores ways that human bodies move

“through space And time with energy or effort”.

329 TI : ints of Cultural di i
LearningOutcomes:

At the end of unit one, learners will be able to:

X Identify The different cultural dimension in dance
.‘

Differentiate cultural dimension in dance

Cultural dimensions are the most psychological dimensions, or value
constructs, which can be used to describe a specific culture.
These are often used in intercultural communication-/cross-cultural
communication- based research. There are five cultural dimensions or
‘problem areas’ which represent differences among national cultures
power distance, uncertainty avoidance, individualism/collectivism,
masculinity/ femininity and long-term orientation. The four original
dimensions of cultural difference were: power, distance index,
individualism versus collectivism, Culture has three dimensions or
aspects. They are as follows:

* Material dimension. . Normative dimension.

» Symbolic dimension.
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Cultural markers are shared features such as language, and com-
mon values, in a cultural group. These help define the group. For
example,
the majority of people who are Islamic speak Arabic. This is an ex-
ample of a shared feature. There are Core Cultural Differences.
They are as follows:

* Individualism *  Uncertainty Avoidance

* Power Distance » Cooperative

National culture is the norms, behaviors, beliefs, customs, and

values shared by the population of a nation (e.g., Ethiopian national
culture).
It refers to specific characteristics such as language, religion, ethnic
and ethnic identity, cultural history and traditions. There are 10 ex-
amples of culture. They are as follows:

» Languages. * Rituals & Ceremony. * Architecture.

* Festivals. + Pastimes.

* Holidays. * Food.

* Norms:- Norms are informal, unwritten rules that govern social
behaviors.

Cultural identity refers toa person’s sense of belonging to a particu-
lar culture or group. This process involves learning about and ac-
cepting traditions, heritage, language, religion, ancestry, aesthetics,
thinking patterns, and social structures of a culture. ... The culture
becomes a part of their self-concept.Cultural identity is constructed
and maintained through the process of sharing collective knowledge
such as traditions, heritage, language, aesthetics, norms and cus-
toms. As individuals typically affiliate with more than one cultural

group, cultural identity is complex and multifaceted.

Culture helps define how individuals see themselves and how they
relate to others. A family’s cultural values shape the development of
its child’s self-concept: Culture shapes how we each see ourselves
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and others. For example, some cultures prefer children to be quiet
and respectful when around adults.

EXERCISE: 3.3

1. Write the three dimensions of culture or aspects:

2. Describe the Core Cultural Differences:

3. List at list five example of culture out of the 10 examples of
culture?

4. The main points of cultural dimensions

5. Put simply, your cultural identity is the feeling that you belong to

a group of people like you.
EXERCISE: 3.4

Give your explanation

1. Discuse the term culture with in your group?

. Discribe about the dimention of your culture?

. Drow the charactorstics of your culture on your excersise book?
. What is the importance of cultural dance in your socity?

. What is the relationship of dance and culture?

oo 00 B~ WDN

. List at list five example of culture out of the 10 examples of
culture?
7. list the three dimensions of culture or aspects:

8. list five cultural dimensions or ‘problem areas’

9. What is the importance of cultural dance in your society?
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~3.2.1. Dance and society

LearningOutcomes:

At the end of unit one, learners will be able to:
%3 Express Indigenous Knowledge through theatre,
¢  Express film/video, and use local stories for the two mediums (theatre
and video).

To express indigenous or traditional knowledge in theatre or film /
video, we have to considerer the intercultural discipline of theatre to
produce intercultural theater that expresses cross-cultural theatre of
Ethiopians by mixing and matching our cultures or subcultures in the-
atre production and film making process to develop art culture as
whole. There must be unavoidable means of presentations of the-
atre, film/video to interconnect our communities in theatre and film
arts through inter-cultural expression to express the natural life of our
people.

One of the means of expressing indigenous knowledge in theatre,
film/video is properly using of local story.Local stories can be used as
the forms and the implications of traditional knowledge that is taken
as easy and practical.
The local stories connect the survival of every human being to the
wholeness of nature and its elements that support life in natural
environment. In such country Ethiopia, there are many ways of local
stories that bind Ethiopian societies together with their physical envi-
ronment to communicate with it as their late ancestors to survive as
a natural society. Local stories can provide the concrete situations
of communities in relation with the environment and makes practical
solutions to the problems, or conflicts of the people.As Ethiopian
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societies, we have the means of conflict resolutions such as Aba
Gada’s System, Zeweld, Jarsuma, Irecha, Fiche Chambalala and
etc. These local indigenous practices are helpful for theatre learners,
and film makers to express the growing concern of our country’s cul-
tural background.
Ethiopian people are ethnically heterogeneous with diversified local
stories, multi-cultures, religions, social backgrounds and dialectical
languages. Ethiopian communities use local stories to punish,
motivate, entertain, and advice their children through simple and
concrete saying that is called proverbs.
Amonglocalstories proverbisashortsentence thatpeople oftenquote,
because it gives advice or tells you something about life. Proverbs are
alsowell-known and enduring expressions rooted in cultural, religious,
political, philosophical, and social fabrics. Societies have been using
this wisdom to indirectly express their happiness and sadness, their
satisfaction and dissatisfaction, their praise and disrespect, and so on,
for centuries.
Ethiopian proverbs are valuable pieces of wisdom that have been
transferred in wise sayings from generation to generation. We use
them in our daily practices even today. We give advices about religio
n, life, business, hate, revenge, love, helping, cooperation, freedom,
idea generation, creating something new, and the like by using
proverbs as a wisdom of speaking to start and conclude our speech
with each other.
Ethiopian proverbs are the tools of Ethiopian traditional knowledge
that have been passed down from society to society in every day com-
munication to live together as a people. They are also the source of
indigenous for our societies.
About the ideas in theatre, and film, the playwright, the director, ac-
tors, actresses, producers, designers, and all stake holders are ad-
visable to promote and introduce the use of proverbs in their work of
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arts as traditional knowledge of Ethiopians.

Some examples of Ethiopian proverbs are listed for you as follows:
1) The dog barks after the hyena has left.

2) A woman without a man is like a field without a seed.

3) The son of the Nile Thirsts for water.

4) Slowly by slowly an egg will walk.

5) One who hides their illness cannot expect to be cured.

6) A foolish daughter teaches her mother how to give birth to the

children.

7) No crown without the poor, no bread without the farmer

8) Better to work hard than to be bothered.

9) The king cannot be accused, the heaven cannot be plowed.

10) The ox plows, but the donkey ruins the crop.

11) If the country is united, the king gets trouble.

12) People think, God completes

13) A man without faith is a horse without bridle.

14) Talking is a typical for women, working is typical for men.

The above mentioned proverbs are prepared as an example. You
can add your own proverbs that you know and practice it in class
about its meaning and implementation through speeches.

EXERCISE: 3.5

Describe the following question:

A. What are the values of indigenous knowledge in theatre, film/
video?

B. Discuss the values of local stories for theatre and film in your
groups?
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LearningOutcomes:

At the end of unit one, learners will be able to:

.

know the historical and cultural context of sculptures

>

know the historical and cultural background of artifacts

2

identify historical monuments and their representation

know the different techniques of how monuments and artifacts made

Ve Mg FPFa FPa P
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understand the meanings and purposes of historical monuments in our
country.

3.4.1. Sculpture

Through out the world early history different types of sculptures and
artifacts has been made. These sculptures and artifacts have a
significant purpose for the development of art history and culture.
In this unit we will evaluate the purpose of sculptures and artifacts
according to conserving the history of human civilization.

Sculpture is a branch of the visual art that operates in three dimensions
which means it occupies space. Sculpture is also tactile; one could
actually touch it and feel different forms and textures. Plus looking at
sculpture is a dynamic activity, the work changes as the viewer moves
around it.

This branch of the visual art can be made by using different techniques.
The most effective ways for durable sculptural processes are carving
(the removal of material) and modeling (the addition of material).
Sculpture (monument)can be made from different materials such as
stone, metal, ceramics, plastic, and so on. Since modernism, there
has been a total freedom of material and process. Sculpture has been
central in religious devotion in many cultures. In our country there
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are ancient sculptures like the great monuments of Aksum which
were made by carving a single giant stones and the life-size saints
which were carved into the Church of Bet Golgotha Lalibela.

& Ao

e U T e

]
ﬁ
-
e
et
i
it
“

' .HIA’I&:;

When we look at the history of sculptures in Africa in the first place
we will find the ancient sculptures of Egypt which are world famous.
Egyptis known forits giant pharaoh sculptures and sunk reliefs. These
sculptures andreliefs are found in the gate of ancient Egyptian palaces
and they represent their glorious civilization. Sculpture is also most
common among West African countries. In these countries sculptures
were made in a form of masks rather than giant figurative repre-
sentation. These masks in particular were often made for religious

ceremonies.

UNIT 3 History And Culture
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Figure 3.7 Western African masks

Also in the Asia and Europe sculptures and monuments are the part of
their ancient history. In the Asian countries most of the sculptures and
monuments are made based on religious aspects. And the sizes of
the sculptures are gigantic. On the other hand the European countries
sculptures and monuments have different characteristics than the

Asian countries. European sculptures main focus is to idolize and
magnify the idea of beauty. In most of the European sculptures we
will notice mythological contents in a wide range.
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Figure 3.9 European sculptures

EXERCISE: 3.1.3

Write the following questions the stetement is correct by
sating True or incorrect sating False.
1.Sculpture is a branch of the visual art that operates in two
dimensions.
2. Sculpture can be made from different materials.

3.In our country there are ancient sculptures like the great
monuments of Aksum
5. Put simply, your cultural identity is the feeling that you belong

to a group of people like you.

3.4.2. Artifacts

An Artifact is a general term for an item made or given shape such as
a tool or a work of art, especially an object of archaeological interest.
When archeologists evacuate areas in which ancient cultures or
civilization existed, the artifacts they found will give a great use to
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learn about the past civilization. Also artifacts can be used to pro-
vide a clue about a perished civilization, suggest how the peo-
ple lived at that specific time and they can be a very good asset
to clarify the information needed if there are no extra evidences or
clues. Artifacts can exist in many different forms for example stone
tools, pottery vessels, metal objects such as weapons, coins and
personal items like jewelry and cloths. Bones that show signs of
human modification can also be examples. Artifacts can be used as
both cultural and functional purposes. Ethiopia is one of the countries
with ancient

civilization. Many archeological artifacts have been found in
Ethiopoia. These founding include Coins and hunting tools.In the
pictures below we will look artifacts of our country and artifacts of
different countries.

Figure 3.10 Coin from Aksum kingdom Coins from Ezana kingdom

EXERCISE: 3.6

Draw one ancient sculpture (monument) or artifact of Ethiopia.

...........................................................................................................................

UNIT 3 History And Culture
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Summary of unit Three

MUSIC

Music is a language of emotion in that it can represent different feel-
ings and barge into the soul with no boundaries or limitations.

Since it was around this time — 40 Kya — that Cro-Magnon humans
arrived in Europe, it appears that they brought the ability to make and
use musical artifacts with them from Africa.

Prehistoric musical instruments enable rare and fascinating glimpses
into an otherwise largely hidden culture.

Ancient humans were certainly capable of creating musical technolo-
gies well before they currently appear in the material record.

James Galway is considered by many seasoned and newbie flute
players as the greatest flute players and the most famous in the world.
The oldest drum to be discovered is the Alligator Drum. It was used in
Neolithic China, and was made from clay and alligator hides.
Caveman Music: Instruments made of bone or stone have been cop-
ied and used to create rhythms believed similar to those of prehistoric
times.

Although steel-stringed acoustic guitars are now used all over the
world, the person who is thought to have created the first of these gui-
tars was a German immigrant to the United States named Christian
Frederick Martin (1796-1867).

DANCE

Cultural dimensions are the most psychological dimensions There
are five cultural dimensions or ‘problem areas’ which represent dif-
ferences among national cultures power distance, uncertainty avoid-
ance, individualism/collectivism, masculinity/femininity and long-term
orientation.

The four original dimensions of cultural difference were: power,
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distance index, individualism versus collectivism, Culture has three
dimensions or aspects. They are as follows:National culture is the
norms, behaviors, beliefs, customs, and values shared by the popula-
tion of a nation (example., Ethiopian national culture). Cultural identity
is constructed and maintained through the process of sharing col-
lective knowledge such as traditions, heritage, language, aesthetics,
norms and customs.

Culture has three dimensions or aspects. They are as follows:

« Material dimension. » Normative dimension. « Symbolic di-
mension.

THEATRE

Ethiopia has many local stories such as proverbs, dialects, and rid-
dles, and etc. We have to use them and express their values in the-
atre, film/ video as the source of indigenous knowledge.

VISUAL ARTS

Sculpture is a branch of the visual art that operates in three dimen-
sions.The most effective ways of making sculpture are carving and
modeling. In Ethiopia there are ancient sculptures like the great mon-
uments of Aksum.Artifact is a general term for an item made or given
shape such as a tool or a work of art.Artifacts can give a clue about
perished civilization.In Ethiopia there are many artifacts founded by
archeologists.Coins, tools, weapons, jewelries are categories of arti-
facts.
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Unit Three Summary questions
MUSIC:

l.IF THE STATEMENT IS CORRECT WRITE TRUE IF IT IS NOT
WRITE FALSE

1. Music promotes lerning to create meaning ?

2. Music offers both the medium and the message.

3. No human culture, those most remote from civilization that is with
out music.

4. Music experience is not contribute to personal, social, economic.

5. cultural, and civic aspects of life.

6. Music performance contribute to cognitive development

Il. GIVE SHORT EXPLANATION

. What is the origin of music?

. What was the first form of music?

. Who started music?

. When did human firs make music?

. Is music older than language?

. Why is music so powerful?

. What is the oldest instrument ever in the world?

. Who created the first musical instrument?

9. What is the most popular instrument in the world?
10.Who is the most famous flute player in the world?
11.How old is the oldest drum?

O N O OB~ WDN -

DANCE

WRITE CORRECT SHORT ANSWER
1. What is the importance of cultural dance in your society?
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VISUAL ARTS

IF THE STATEMENT IS CORRECT WRITE TRUE IF IT IS NOT
WRITE FALSE

1. Monuments are only made by carving stones.

2. There are giant sculptures in western Africa.

3. Sculpture is a two dimensional art work.

4. European sculptures mainly focus on beauty and idolizing beauty.

5. Artifacts can’t be used as a clue for understanding ancient
civilization.

[oIa B UNIT 3 History And Culture
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UniT 4
AESTHETIC VALUES

Introduction

The word Aesthetics is derived from the Greek word “Aisthetikos”
meaning sensitive. According to oxford dictionary, Aesthetics is a set
of principles concerned with the nature and appreciation of beauty.
Aesthetics is a branch of philosophy which deals with questions of
beauty and aesthetic taste. The philosophy of art is directly related to
this concept. Aesthetics and art ask questions. What is art? What is
work of art and what makes good art? .This unit introduces the learn-
ers about value of performing arts works.

In Film and Theatre, Aesthetics refers to the philosophy of art that is
concerned with the nature of art and closely related to the terms of
works of art in which individual or artistic works are evaluated and
interpreted. The aesthetic experience is gained from understanding
and appreciation of the work.

In aesthetics concept, an appeal that gains attention from the object
(work of art) is perceived to be (beautiful).

When the meaning reaches the audiences and acknowledged that is
when the aesthetic experience gained.When we listen to a piece of
music, we respond to certain characteristics that provide value to
our musical sensibilities. This artistic value is aesthetic, and also, in-
dependent. They include the form, content, integrity, harmony,purity,
or fittingness of works.

We define an aesthetic experience of music and dance, “as one in
which the individual immerses herself in the music or dance dedicat-
ing her attention to perceptual, cognitive and affective interpretation
based on the formal properties of the perceptual. On the other hand,
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Aesthetic value is the value that an object, event, or state of affairs
possesses in virtue of its capacity to reason pleasure

(positive value) or displeasure (negative value) when appreciated or
experienced aesthetically.

At the end of unit one, learners will be able to:

>

Understand the Value of music art works

.

Compare and contrast music art works

Understand the Value of dance art works

Compare and contrast performing art works (music, dance, theatre, video)

Know the value visual of art.

>

Identify main purpose of art

Ve Mg Mg g Fag Py P
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Printmaking and sculpture (clay & paper Mache)

1 1 Value of Musi | | i wit)

dance and theatre

Specific learning outcomes:

At the end of this lessons, you will be able to:

Identify the values of music arts
Explain the values of musical works

&
.‘
&
.‘

~4.1.1.The Kodaly Method

Marked by eerie and ancient-sounding tones, typical of traditional
Ethiopian music, Ethio-jazz also displays the sensual undertones of
soulful jazz. Read on to explore the dramatic story of Ethiopia>s most
recognizable music genre.

Trad /Mod and the Golden Age. Traditional music forms the basis
of all Ethiopian styles. Even the most famous modern singing stars
like TilahunGessesse or Mahmoud Ahmed have two repertoires, one
modern, the other rooted in tradition.
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Ethiopian traditional music is best expressed with its musical instru-
ments, besides the contribution of the renowned vocalists. The most
characteristic and widely used instruments are the masinko, the
krar, and in the church mostly useful washint, begena, kebero,
and the tom-tom.

Hip hop music started influencing Ethiopian music in the early to
mid-2000s and culminated with the creation of Ethiopian hip hop,
often performed in the native Amharic language. Teddy Yo and
LijMichael, are often credited with helping to spread the influence of
the now dominant genre.

Mulatu Astatke (1943 - ) With an HPI of 60.85, MulatuAstatke
is the most famous Ethiopian Musician.Like its peoples fashion
sense, the music of each of Ethiopia reflects the distinct personality
of the countrys various ethnic groups. Traditional music incorpo-

rates
African folk sounds, but generally is less rhythmic and more string-
and reed-based than that of other African countries.

EXERCISE: 4.1

Explain the following questions:

1. What kind of music is popular in Ethiopia?
2. What instruments are used in Ethiopia?

3. What instruments are used in Ethiopia?

4. Who is the famous musician in Ethiopia?

5. How would you describe Ethiopian music?
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dance

Specific learning outcomes:

At the end of this lessons, you will be able to:

Z»  Compare and contrast music and dance work

¢» Compare and contrast music and theatre work
¢» [Understand the link in between music, dance and theatre per-
formances

Socialization and interaction are central features of dance as a
group experience. Music provides unique and powerful tools
and processes for communication and collaboration that tran

scend time, place, language, and culture. The collaborative
nature of dance education nurtures positive relationships and
interactions.
Traditional music was similar to how life was, during the time period.
Modern music shows emotion or describes people in everyday life.
Contemporary musicians also can be influenced by older musicians or
artists from a bygone era.Western Music is, broadly speaking,
expressed with emphasis on the downbeat, whereas
African music seems to emphasize the rhythm
on the upbeat. Sometimes, to the untrained ear, African music appears
deceptively easy to reproduce, but once you try it, there seem to be
layers beneath layers of rhythm.
African singers use a wide variety of sounds. The melodies are short,
repeated over and over, also include whistles and yodels which is
peculiar to African style of music. Soloist often improvises new
melodies while the chorus continuous with the original melody
creating a polyphonic structure.

N Y N
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Traditional music was similar to how life was, during the time
period. They've learned music through hearing others play it. Con-
temporary music also can be influenced by older musicians or artists
from a bygone era.

Traditional music, itself, represents traditions and customs of a
nation. In conclusion, traditional music is much more important than
the modern international music which can be heard in every part of
the world.

Youngsters should give their heart to their own traditional music to
keep their cultural heritage alive.

Throughout Africa, there are four distinct categories of musical in-
struments drums, wind, self-sounding and string instruments. The
African drum (called the heart of the community) is the most signifi-
cant instrument as it reflects people’s moods and emotions, and its
rhythm holds dancers together.

Traditional music was similar to how life was, during the time
period Ethio-jazz also displays the sensual undertones of soulful jazz.
Ethiopian traditional music is best expressed with its musical instru-
ments, besides the contribution of the renowned vocalists.Traditional
musicincorporatesAfricanfolk sounds, butgenerallyisless rhythmicand
more string- and reed-based than that of other African countries. Music
provides unique and powerful tools and processes for communication
and collaboration that transcend time, place, language, and culture.

EXERCISE: 4.2

Explain the following questions:

1. What are the similarities of traditional and contemporary
music?
2. What is the difference between African and popular music?
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3. What makes African music different from other forms of
music?
4. What are the similarities of traditional music and contemporary music?

5. What is the importance of traditional music to contemporary music?

6. What are the most important elements of African music?

Specific learning outcomes:

At the end of this lessons, you will be able to:

&

s Identify the difference and relationship of music and dance work
s Understand the link in between music and dance performance

-
&
-

~41.1.Value of danceworksr

Cultural preferences are strongly embedded because humans are
highly social creatures with strong needs to fit within our groups.
There are many layers of culture, from work and family cultures to
community and regional cultures up to national and even international
cultures based on shared heritage and language. Culture is learned
but is also constrained by human nature.

People who think “Dance is fun” usually go on to think “dance is
just an extension of simple children’s play and therefore of no “real”
educational value.” This is simply not true, especially when profes-
sional dance instructors are providing a planned course of dance
education aimed at a specific age level.

It is also often observed, this is agreed upon by almost all parents and
educators of young dancers. However basic assumptions that dance
classes for children are non-educational for the most part go unchal-
lenged. Still leaving the question unanswered, “What all does you
learn in dance class?”
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Dance can make a powerful contribution to the development of our
body and mind, having benefits which range from those that are
largely academic to the growth of social skills and contribution to
overall development. It is a unique form of communication that can
change the way pupils feel, think and act.

The followings are the main important points of the value of dance:

5 LASTING VALUES OF DANCE CLASSES

1. Dancing Ability. It's universal and truly portable. ...

2. Social Interaction. Dance lessons have a way of developing and
improving social relationships. ...

3. Having A Healthy Hobby. Having healthy hobbies are important
to living a well-balanced life. ...

4. Lasting Friendships Formed. ...

5. Educational Value.

HEALTH BENEFITS OF DANCING
* Improved condition of your heart and lungs.
* Increased muscular strength, endurance and motor fitness.
* Increased aerobic fitness.
* Improved muscle tone and strength.
* Weight management.
« Stronger bones and reduced risk of osteoporosis.
* Better coordination, agility and flexibility.
* Dance burns calories, strengthens muscles, improves bal-
ance,
increases flexibility, and gives the heart a good workout. Dance
has also been proven to increase cognitive development

DANCE CRITIQUE
1. Watch, listen, and experience the performance with an open
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mind. Do not view the dance as if it were a movie; you must

involve yourself and be an active participant.

Reread, edit, proofread, read aloud, and have someone else read
your critique, And take it to the writing Centre.

* The most important element of dance is music, and it is rare
for dance of any kind—social, theatrical, or religious—to
develop without musical accompaniment.

§ Through the years, dance brings deeper self-expression,
more truth, and deeper satisfaction. For the individual
dancer, the value of dance is self-creation and fulfillment

using your body to create art and to access your inner

beauty and strength.

5 LIFE LESSONS YOU LEARN FROM DANCING
* Determination. No one was born knowing how to high kick

or plié. You got there by practicing. ...
» Teamwork. You know the importance of a team that’s in
sync....
 Talent. Even if dancing is your strongest talent (or even if it
isn’t), don’t forget you have others, too.
» Finally, a great way to remember the five elements is by
thinking of  the acronym COVER: Body, Action, Space,
Time and Energy.
Artistic dance education serves to stimulate conscious
understanding of the language of movement and to
develop aesthetic knowledge and skill in movement
expression. Education in the art of dance provides students with
deep, thought-provoking experiences that combine many art forms

and disciplines.
§ “A beautiful performance, very emotional and moving.” “You

have great charisma — please keep this, as this will distinguish you
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from other dancers.” “You put your heart and soul into the dance.
Very gifted, well done!”

§ So, why dance...... Being part of a strong dance community will
help to support and grow attention span, discipline, self-es-
teem, perseverance, physical strength as well as emotional bal-
ance. It helps with self-expression as well as academics and much
more.

EXERCISE: 4.3

Read the following questions and if they are correct
write“True” and if they are incorrect write “False”

1. Dance is fun” usually go on to think “dance is just an Exten-
sion of simple children’s play

2. Dance can make a powerful contribution to the Develop-
ment of our body and mind,

3. Artistic dance education serves to stimulate conscious Understanding

of the language of movement.
4. Education in the art of dance provides students with deep,

Thought provoking experiences
5. Dance has also been proven to increase cognitive

development

EXERCISE: 4.4

1. What is the value of dance?

2. What is the benefit of dance?

3. What are the values and importance of dance?
4. What are the most important elements of dance?

5. What is the value of dance for personal development?




rming !nd Visual Arts | Student Textbook

5. Dance has also been proven to increase cognitive develop-
ment

6. What can we learn from dance?

7. What are the five elements of the five best?

8. What is the aim of dance education?

9. How do you describe a good dance performance?

10.What makes dance a unique activity?

Specific learning outcomes:

At the end of this lessons, you will be able to:

&

«* Understand the relationship between music and dance

Socialization and interaction are central features of dance as a group
experience. Dance provides unique and powerful tools and processes
for communication and collaboration that transcend time, place,
language, and culture. The collaborative nature of dance education
nurtures positive relationships and interactions. Learners are able to
communicate emotion and ideas through an expansive and powerful
repertoire of non-verbal dance language and practices.

Using dance language and practices, along with information and
communication technology, generates opportunities for learners
to build and deepen relationships with other learners, dancers, and
communities.

They found that an emotional reaction was the result of being subjected
to music in both the groups. Dancing exploded in them both irrespec-
tive of their background. While dancing is the most natural outcome
of music, there are other emotions that can result too.

DANCE AND MUSIC

Music is a sound, or the study of such sounds, organized in time
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while dance is a sequence of rhythmic steps or movements usually
performed to music, for pleasure or as a form of social interaction.

DANCE IS A FORM OF MUSIC

Dance music is, music composed specifically to facilitate or accom-
pany dancing. It can be either a whole musical piece or part of a larg-
er musical arrangement. In terms of performance, the major catego-
ries are live dance music and recorded dance music.

CONTRIBUTION IN BETWEEN THE DANCE AND MUSIC

There is a huge correlation between dance and music.. Music— the
rhythm and rhymes with beautiful voices.. Dance— adds power and
energy to the dancer and some songs.

DANCE AND MUSIC

During a dance performance, music plays an important vision and
guiding role in dancer’s body movement, stimulates dancers’ inner
throbbing and gives more passion to dancers, so that they will have
the strong desire for performance. Excellent music works can never
escape from the dancer’s acute ears.

THE FIVE ELEMENTS OF DANCE

Here we detail the five elements that all forms of dance and creative
movement have in common: body, action, space, time and energy.

RHYTHM AND MUSIC

In essence, a music piece’s beat is its unchanging tempo, while the
rhythm is a pattern in which a piece’s notes flow.

THE TYPES OF RHYTHM

We can use five types of rhythm:
* Random Rhythm. « Regular Rhythm. - Alternating Rhythm.
* Flowing Rhythm. < Progressive Rhythm.
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MELODY EXAMPLE

Melody is used by every musical instrument. For example: Solo
vocalists use melody when they sing the main theme of a song. ...
Some choruses sing the same notes in unison, like in the traditions of
ancient Greece.

ELEMENT OF BODY IN DANCE

In dance, the body is the mobile figure or shape, felt by the dancer,
seen by others. The body is sometimes relatively still and sometimes
changing as the dancer moves in place or travels through the dance
area. Dancers may emphasize specific parts of their body in a dance
phrase or use their whole body all at once.

THE SIX CHARACTERISTICS OF A GOOD DANCE

Specifically, in dance we identify six dynamic qualities: sustained,
percussive, swinging, suspended, collapsed, and vibratory.

EXERCISE: 4.5

—_—

. What is the difference between music and dance?

N

. Did you notice the contribution in between the dance and
music?

. Is dance a form of music?
. How important is music and dance?

. What are the five elements of dance?

. What is the element of body in dance?
. What is the difference between rhythm and music?

3
4
5
6. What is melody example?
7
8
9. What is the element of body in dance?
1

0.What are the six characteristics of a good dance?
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dance with music and theatre

Specific learning outcomes:

At the end of this lessons, you will be able to:

&

«* Perform or appreciate artistic values in theatre, and film
¢ [1Understand aesthetics in film and theatre

In Film and Theatre, Aesthetics refers to the philosophy of art that is
concerned with the nature of art and closely related to the terms of
works of art in which individual or artistic works are evaluated and
interpreted. The aesthetic experience is gained from understanding
and appreciation of the work.

In aesthetics concept, an appeal that gains attention from the object
(work of art) is perceived to be (beautiful).\WWhen the meaning reaches
theaudiencesandacknowledgedthatiswhenthe aestheticexperience
gained.Aesthetics as in general, covers the artistic phenomenon left
by the (theatre: playwright, director, designer, actors, actress, or an
artist) or film maker.

The concept of aesthetics is used to assess the artwork (theatre, and
film). It is well noticed that every artwork (theatre, film) made is
evaluatedindifferentaspects based onthe concepts, purpose and how
far the concept has reached the mind of its viewer/audience. This sort
or type of judgment decides the aim of the artwork presented and
considered as an experience gained from the portrayal of work.
The beauty brought forward, is not just artistic but also made realistic,
from scenes used to character portrayed resemble with the characters
of real life. This is also called as imitation/representation of characters
is otherwise also called as realism.

The intentions in which the artwork is done, the quality does not end
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with just visual creativity, it extends to the expressions and emotions,
that communicate the feelings from one side to other, representing the
views of the views and vivid ideas of the crowd in the form of art that
not only calls for attention but also arouses emotions of the audiences.
And artist who can understand that kind of emotional pressure can
succeed in giving out the right the message to the viewers.
In line of Aesthetic application on films, Aesthetic theory of films is
the exertion of specialists stipulating the frameworks of cinematic
censure spanning intercontinental-wide connecting with cross cutting
issues (HIV/AIDS, Corona, War and etc.)

Aesthetics and cinema (film, video) is defined as a metaphysical of the
creative skill and its source of determination was the contemporary
upswing fascination of methodical thinkers concerning phlegmatic
insinuations on the core subject within the cinematic suppositions
and requisitions of the mainstream outflowing in aesthetics down to
particular exhibition of a certain motion picture.

A cinematic motion picture is frequently subsumed with artistic
method. Nevertheless, it does not completely designate identical
territory. The film theory, in terms of its lineage, is relatively a focal
target of an admonition relating to approximations undesignated to
the films and may emanate from a firm hand domination not covered
from its inner circle of sphere.

Itis a presentation of a much broader demonstration of the two fusion
of arts (film and television productions) itself using a myriad of in-
corporated methods, techniques, manpower, devices, apparatus and
even the participation of literature in terms of cinematic screenwrit-
ings particularly in intellectually writing the movie lines, scripts and
storyboard frameworks, plus add to that the ability and skills and the
talents of the actors and staffs and directors involved in the making of
a particular motion picture.

Justlike amarriage ofthe two pillars of art, thisunion ofthe aestheticand
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thefilmtheoryinacinematicmovie.Afilm can be said asamagnanimous
pool to various servants of arts itself. And some of the films listed have
made theirmemorable mark as Aesthetic Films in the Cinema of World.
Here, the beauty and gracefulness are the basic and the specific
aesthetic properties that determine the meaning of the work.It is
also a set of guidelines or principles that are concerned with the
nature and appreciation of beauty in art. Theatre by itself is an art
that includes different mediums of art such as play directing, play
acting, play criticism, designing, and all aspects about theatre pro-
duction.

On the other hand, theatre is a collaborative art form which combines
words, voice, movementand visual elements to express meaning. The
field of theatre encompasses not only live improvised and scripted
work.

Aesthetics in art reflect overall values of a society. An artist of
theatre:actors, actresses, directors, playwright, designers)challenges
traditions and advances an audience’s thinking through quality of
dealing or abstraction.

PerformingArts asAesthetic, whetherornotencounteredas ‘beautiful’,
the performing arts exist in relation to beauty-centered values such as
creativity, imagination, playfulness, balance, coherence, meaning-
fulness, and so forth.

Concerning abstraction, the specific qualities of theatre distinguish
itself from any other literary genres. As a theatre presupposes
performance, undoubtedly then, it must contain the factors that make
it playable. The aesthetic constitution of a theatre and the character-
istics of theatrical discourse, which, together with the aesthetic quality
of theatre as a branch of literature, make the total charm of a piece of
theatrical creation.

As a form, theatre play is not really a piece of literature for reading
because there are three dimensions of a play.

il o
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1) It is literature that walks and talks before our eyes as a viewer or

an audience.

2) It is not intended that the eye shall perceive marks on paper and
the imagination turn them into sights (visions), sounds and actions;
the text of the play is meant to be translated into sights, sounds and
actions, which occur literally and physically on a stage

3) Theatre text (script) is read differently. It is read as something
incomplete, ratherthanasafullyroundedunit, sinceitisonly physical.
Intheatre, aplayis something a person orthe audience cansee, asis
a work of art. The idea of ‘beauty’ is also linked to vision, making it
difficult to entirely grasp the aesthetics of play performance.
The construction of the scene/fiim allows the director to explore
themes and develop messages for the audience. When we are
examininghowascene hasbeenconstructed, thefollowingelements
are fundamentals:

A) Cinematography is an essential element in considering how the
audience has been positioned. Itis the art of the camera, where it is
positioned, how it moves and how the shot is lit.

B) Camera shots: Camera shots are (Extreme close-ups) that are
reserved for moments of extreme emotion and intimacy. Close-ups
allow the audience to emotionally connect with characters.
Medium shots refer the angle of camera from the torso to the head.
Long shots show the full length of the character and may be used to
demonstratetheirisolation. Extremelongshots,oftenusedtoestablish
a location or to ‘show off’ spectacular SFX (special effects). High
Angle is when the camera is placed high/above the subject, it can be
usedtoimply acharacteris submissive, insignificant or victimized as
the camera is in a powerful position ‘looking down on them’.
Extreme high angles are called ‘Birds Eye View Shots’. Low Angle
shots are when the camera is below the subject, placing them in a
position of power, and the audience in a lower status, ‘looking up




rv

Grade 8

at them’. Extreme Low Angles are called ‘Worms Eye view shots’.
60° angle shots (off-centre shots), Dutch/canted angles, are used to
visualize a sense of uncertainty, that ‘something is not right’. POV
(Point of view) shots: Point of View shots are through the ‘eyes’ of
a character, allowing the audience to share their experience, usually
followed by a reaction shot so the audience can then observe the
characters response.

Generally, theatre or film arts have social, economic, cultural, political
and artistic values to deliverits essence and message to the audience.

EXERCISE: 4.6

Explain the following questions:
1. What is theatre in aesthetics?

2. What is film in aesthetics?

3. What is meant by aesthetic value?

monuments and artifacts

Specific learning outcomes:

At the end of this lessons, you will be able to:

s Know the meaning of aesthetics.
s Identify the value of art.

s Understand the purpose of visual arts according to different
aspects.

Ve Ve

4.4.1.Value of visual arts

Visual art is an art form primarily perceived by the eye. It is hard to
live without visual arts. If we imagine a world without visual art, it will
be a very dull place to live in. Visual art is life itself which means the
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world and how we appreciate it can be include in visual arts. There
are 5 main purposes of art ceremonial, narrative, Artistic expression,
functional and persuasive. Studying visual arts have different pur-
poses or values. It will enable us to develop our understanding and
appreciation of different cultures and environments. In this sub unit
we will try to look the aesthetic values of visual arts through different
aspects.
As we mentioned in the introduction values of visual arts can
be seen from different aspects. Aesthetic value is one of the main
values of visual arts. Visual arts have the capacity to posse pleasure
(positive feeling) or displeasure (negative feeling) when appreciated
or experienced aesthetically. Now let’s try to understand the 5 main
purposes of visual arts.
1. Ceremonial:- ceremonial art is an art work which is made to
celebrate or commemorate something important in a culture, ritual
or worship and personal life.
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munities commission narrative murals for buildings or walls to depict
stories from local history. Narrative art describes, illustrate and docu-
ment historical event

3. Artistic expression:- Art created for artistic expression focuses on
the artist’s personal, emotional and ideal expressions. These types of
art pieces sometimes but not always can be applied in abstract ways.

UNIT 4 Aesthetic Values
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4. Functional:- Functional art seeks to beautify objects that are use-
ful in day today life. Pottery, baskets, quilts, furniture can be included.

oM
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or
products. Adverting, marketing, propaganda and virtual messages of
ideology can be categorized under this section.

EXERCISE: 4.7

Explain the following questions:

Draw one narrative drawing based on your favorite story.

EXERCISE: 4.8

Explain the following questions:

Paint one persuacive art work based on current issues.

4.4.1. Tools and messages on monumentsand

artifacts

Specific learning outcomes:

At the end of this lessons, you will be able to:

<» Know the messages on different known monuments

¢» Know the tools those hase beenused to made different monu-
ments

<» Identify messages and working tools on some artifacts

¢» Know different important monuments and artifacts around the
world

UNIT 4 Aesthetic Values W
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On the previous unit we learned about the history of sculptures
monuments and artifacts. In this unit we will try to look tools and
messages on monuments.Monuments and memorials emphasize
their commemorative functions: whatever their appearance or size,
monuments are built forms explicitly erected to remind people of
important events and individuals. On these monuments we can find
exposed and sometimes hidden messages. Artifacts also illustrate
the history and existence of ancient civilizations. Artifacts are made
from different types of materials. Most of these materials are very
expensive and luxurious. Messages in different types of forms can
also be found in most artifacts.

A. MONUMENTS

Monuments cannot be analyzed apart from their historical and cultural
context. Historical and Cultural context largely affects monument
interpretations.

Now we are going to look the history of three well known monuments
found in our city Addis Ababa. These monuments are: -

1. Yekatit 12 memorial monument

2. Miyazia 27 monument

3. Monument of the lion of Judah

YEKATIT

TheYekatit 12 is a monument inAddis Ababa commemorating victims
of Italian reprisals following an attempt to kill the Marshal Rodolfo
Grazianion 19 February 1937, or Yekatit 12 in the Ethiopian calendar.
This monument can be in two categories the one in the bottom shows

how happy the people were living before the Italian occupation and
the upper part of the sculpture featuring the suffering of those people
gone through that day. This monument is made from Marble and
Bronze.
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MIYAZIA 27

Meyazia 27 Square is noted for its impressive obelisk built for
Atse Haile Selassie’s coronation in 1930. The historic moment depicts
a Lion of Judah and a circle of relief figures and monumental panels
celebrating the liberation of Ethiopia. Its name denotes 27 Miyazya,
5 May, both the day when Addis Ababa fell to Italy in 1936 and
was liberated in 1941. Stones carved in different forms have been
used to erect this monument.

--------------------------------------------------------------------------------------------------------------------------

UNIT 4 Aesthetic Values
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LION OF JUDAH

The sculpture of the Lion of Judah, in gilded bronze, is placed on
a black granite pedestal decorated with relief portraits of Menelik
[I, Haile Selassie |, Zewditu and Ras MakonnenWolde Mikael. The
work was made by the French sculptor Georges Gardetin 1930, onthe
occasion of the coronation of Emperor Haile Selassie on November
2, 1930. This monument serves as meanings for change and proud
history of the past
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e
B. ARTIFACTS

Artifacts are archaeological findings those who suggest the civili-
zation of one society. In artifacts we can find different stories about
the civilization they have been existed and being used. Most of the
artifacts are made from luxurious materials like gold and unique
stones. These artifacts could also be different types of jewelries,
coins, tools and so on. In our country there are some artifacts from
early civilization we will try to take a look and learn about them.

EXERCISE 3

Draw a historic monument and write the tools used to make the
monument

EXERCISE 4

Draw one artifact and elaborate the story about that artifact.

Summary of unit four

Aesthetic value is the value that an object, event, or state of affairs (most
paradigmatically an artwork or the natural environment) possesses in vir-
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tue of its capacity to elicit pleasure (positive value) or displeasure (nega-
tive value) when appreciated or experienced aesthetically.Aesthetics is a
core design principle that defines adesign»s pleasing qualities.

In visual terms, aesthetics includes factors such as balance, color, move-
ment, pattern, scale, shape and visual weight. Designers use aesthetics
to complement their designs’ usability, and so enhance functionality with
attractive layouts. Music is the purest form of art, and therefore the most
direct expression of beauty, with a form and spirit which is one and simple,
and least encumbered with anything extraneous. We seem to feel that
the manifestation of the infinite in the finite forms of creation is music
itself, silent and visible. Aesthetic value is a judgment of value based
on the appearance of an object and the emotional responses it evokes.
Simplyput, aesthetics make us happy. On an emotional level they
elicit feelings of happiness and calm. They connect us to our abili-
ty to reflect on and appreciate the world around us which in turn gives
us feelings of contentment and hope.

The collaborative nature of dance education nurtures positive relation-
ships and interactions.Melody is used by every musical instrument.
For example: Solo vocalists use melody when they sing the main
theme of a song.The body is sometimes relatively still and sometimes
changing as the dancer moves in place or travels through the dance
area.During a dance performance, music plays an important vision
and gquiding role in dancers’ body movement, stimulates dancers’
inner throbbing and gives more passion to dancers,In essence, a music
piece’s beat is its unchanging tempo, while the rhythm is a pattern in
which a piece’s notes flow.They found that an emotional reaction was the
result of being subjected to music in both the groups.Specifically,

in dance we identify six dynamic qualities: sustained, percussive,
swinging, suspended, collapsed, and vibratory.In dance, the body
is the mobile figure or shape, felt by the dancer, seen by others.Dance
music is, music composed specifically to facilitate or accompany danc-
ing.

Visual art is an art form primarily perceived by the eye.There are
5 main purposes of art ceremonial, narrative, Artistic expression,
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functional and persuasive.Aesthetics is a set of principles concerned
with the nature and appreciation of beauty.Aesthetic value is one of
the main values of visual arts.Persuasive art works promote ideas,
philosophies or products.Monuments are built forms to remind people
of important events and individuals.Artifacts illustrate the history and
existence of ancient civilizations.

Unit Four Summary questions

. If the statement is correct write True if it is incorrect write False

1. Aesthetic value is the value that an object, event, or state of af
fairs

2. Aesthetics is a core design principle that defines a design’s

pleasing qualities. Development of our body and mind.

3. Music is the purest form of art, and therefore the most direct
expression of beauty.

4. Aesthetic value is a judgment of value based on the appearance
of an object and the emotional responses it evokes.

5. Aesthetics make us happy.

II. Write short answer for the following questions

. What is aesthetic value?

. What are the four components of aesthetics?
. What is the beauty of music?

. How do you explain aesthetic value?

. What is the importance of aesthetics?

a b wOwN -

[ll. Write the correct answers for the given questions below

. How many purposes does a visual art have?
. What is Aesthetics?

. What is monument?

. Write the basic purposes of monuments.

A WODN -
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UNiT 5

CONNECTION, RELATION SHIP AND
APPLICATION

Introduction

Dance in related to music, history, politics, religion, and gender roles will be ex-
plored as traditional and contemporary dances. You will critically analyze and evalu-
ate performances, examine how to connect each culture interest. Folk dance music
is accompanying traditional dance and may be contrasted with historical/classical
and popular/commercial dance music. This unit introduces the learners that they
will be able to connect and apply performing arts with other subjects.Music relat-
ed to other subjects, like language, history, politics, religion, and gender roles will
be explored as traditional and contemporary music. You will critically analyze and
evaluate performances, examine how to connect each culture interest. Folk music
is accompanying traditional dance and may be contrasted with historical/classical
and popular/commercial music.

An integrated curriculum is described as one that connects different areas of study
by cutting across subject-matter lines and emphasizing unifying concepts. Inte-
gration focuses on making connections for students, allowing them to engage in
relevant, meaningful activities that can be connected to real life.

At the end of unit one, learners will be able to:

>

Apply concepts of Dance in other subjects and cross cutting issues

>

Appreciate dance works and recognize ways of dance works.

.

Apply concepts of Performing and Visual Arts with other subjects

2

Apply concepts of PVA in cross cutting issues (dance, music)

2

Understand the purpose of integrating historical and cultural works of art

Ve Mg Fa FPa Py Py

Know the importance of historical and cultural works of art for preserving
history

) Understand the values of visual arts to identify and acknowledge early cultur-
al societies
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Specific learning outcomes:

At the end of this lessons, you will be able to:

&

s Apply concepts of music in other subjects.
s Identify music connect to other subjects.

-
&
-

5.1.1. Music and other subjects

Traditional Social music is a total activity -- it involves mood,
spirit, and feeling. It is personal, intimate, communicative, social,
and public. It is creative / spontaneous / individual and structured /
coordinated / conventional. It has no institutional standards or rules,
no corporate hierarchies.

Some schools and organizations promote integration of arts classes,
music with other subjects, such as math, science, or English. ...
This allows a simultaneous focus on creating, performing, and/or
responding to the arts while still addressing content in other subject
areas.

The musiclearningimprovements IQ, focus and persistence The value
of incorporating music into a child’s education cannot be understated.
... Musical training has shown to lead to improvements in a wide
variety of different skills, including memory and three-dimensional
learning, for example:

1. Science and Sound. One of our favorite activities for learning
about sound is the cup activity. ...

2. Frequency and Music. Frequency is definitely a part of music and science.

3. Singing a song about Science. ...
4. Make a Thunderstorm. ... 5. Go on a Nature Walk.

CONNECTION, RELATION SHIP AND APPLICATION 117
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For instance, there are different songs singing about science.
Contemporary This style of song incorporates lyrical, modern, ballet
and jazz. ...

- Ballet. Ballet is often referred to as the backbone of dance. ...
 Jazz. This type of music is very fun and energetic. ...

* Hip-hop. ..

* Ballroom.

Music connecting to the subject environmental science, math,
geography etc. Such as: songs like the way | wash my face...Frere
Jacques, tick tock and many other songs are performed to other
subjected.
People are cultural beings; we live within a culture even if we do
not recognize it. As people learn most about their culture from their
families and community, different social groups develop specific
ways of talking, behaving, and thinking.

Song one
This is the way | wash my face
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1. Fre're Jacques! 2. Are you sleeping? 3. 07 e
Fre’re Jacques! Are you sleeping? CodN
Dormez Vous? Brother John DL eOB) LY
Dormez Vous? Brother John YA .
Someles matines Morning Bells are ringing :t-i:‘u D87 Y 082
Someles matines Morning Bells are ringing

Lo\ TLoON Lo\

. I Din di | R
Din,din don! Din,din don! Din din din /2X/ FEOA A9 A

4. With Oromifa 5.A,B,C,D,/E,F,GH/IL.J.K/ 6. 1.2-3-4 5-6-7-8
ABCD2X L.M.N/O,P,Q,R,S, T/U,V W 9 AG 10 RTC GFar::
EF G2X X,YIZIZ]]. 1.0.3-4 5-6-7-8
HIJKLMN 7. in English 9 AG 10 RPC GFar::
OPQRSTU 1,2,3,4,5,6,7,8,9 and 10 are numbers.

VWXY Z2X 1,2,3,4,5,6,7,8,9 and 10 are numbers.

8. Toko Lama Toko Lama 9. MA™ICE

Sadi Afuur Sadi Afuur 10,20,30,/40,50,60/70,80/90,100/

Shan Jaha Torba 10,20,30,/40,50,60/70,80/90,100/
Sadeeti Sagaal Kudhan- 10, |n English

Lakkofsoota Lakkofsoota 10 20,30,/40,50,60/70,80/90,100/
10,20,30,/40,50,60/70,80/90,100

EXERCISE: 5.1

Explain the following subjective test item

1. Musical training has shown to lead to improvement in a
wide variety of different skills.

2. one of our favorites activites for learning about sound is the
cup activity?

3. Music is not connecting to the subject environmental
science,math,geography etc.

4. Dance connecting to environmental science subject ,with
the idea of time value ,math,geography etc

5. People are culure beings ; we live within a culture even if
we do not recognize

CONNECTION, RELATION SHIP AND APPLICATION
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EXERCISE: 5.2

Discuss the following:
1. What is the connection between theatre and music? (Dis-
cuss it as integral performing arts)

Specific learning outcomes:

At the end of this lessons, you will be able to:

&»  Apply concepts of Dance in other popular style of dance

¢®» Understand dance performances.
¢» Identify dance and Music connect to other subjects.

5.2.1. Elements of dance and music

* Contemporary. This style of dance incorporates lyrical, modern,
ballet and jazz. ...
» Ballet. Ballet is often referred to as the backbone of dance. ...
» Jazz. This type of dance is very fun and energetic. ...
» Tap. Tap dance is probably best known for the type of shoes the
dancers wear. ...
* Hip-hop. ...
» Ballroom.
This unit is planned for grade eight dance lessons for use in their
classroomsanddanceperformance.Yetthesearedesignedinamanner
and with a structure that are directly useful to students and also to the
teachers of dance.
Elements of dance: Here we detail the five elements that all forms of
dance and creative movement have in common: body, action, space,
time and energy. Being able to identify and understand these core
characteristics can help you when talking about a dance performance

¢
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or can help you get your own messages across through movement.
i. What is the significance of dance in music?

Dance needs music to set the mood, drop the beat and create the
motivation needed to start moving. Music has that ability to make
us feel a certain way, which is why it plays such an immense role in
dance. Different styles of music create various types of beats, which
all correspond to a specific dance style.

Dance experiences: People are cultural beings; we live within a cul-
ture even if we do not recognize it. As people learn most about their
culture from their families and community, different social groups
develop specific ways of talking, behaving, and thinking.

5.1 dance of hammer

These types of dance are vertical dance;this dance is known by-
southern Omoethnic groupsof people.

ACTIVITIES:S.1

1 As you are viewing the image, you will list the various areas of
interest and categories that are mentioned. You will take notes,

making observations about the unique aspects of the aural and
visual content.
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1 You will share you observations, with the class, or in smaller

groups.

"1 You will watch the following two videos. They were created
by south Omo popular dance artists. Each video contains visual
content that is discussed and viewed in the previous video.
_J You will compare and contrast each image with the other images
in the areas such as, art, music, dance, nature, food, and other areas
of interest.
1 Discuss with your friends about the connection of music to other
subjects in Ethiopian
] play the different ethnic groups of dance

ACTIVITIES:5.2

A. Group discussion

Discuss the following question in three or four groups and present
your discussion outcome through your group representative.
1. What are the elements of dance?

2. What is the significance of dance in music?

<9 Apnly C £TI | Film/video in af]

Specific learning outcomes:

At the end of this lessons, you will be able to:

&»  Apply concepts of theatre, film/video in other subjects and cross

cutting issues..

Before going to see the application of performing arts with other
subjects, it is important to over view the relationship between theatre
and music as anintegral subjects. Theatre expertcan use music as the
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integral part of theatre production in which music art applied to the
performance on the stage that brings the audience to reveal the inner
emotional life of a character, foreshadow a vicious attack or budding
love, or comment on the action onstage while performing or acting in
front of live audience.

The application of music elements widely applied in musical theatre
thatencompasses musiccompositionto make musicaltheatre. Genres
of musical theatre include opera, ballet (dance theatre) and several
forms of musical theatre, from pantomime to operetta (musical play)
and modern stage musicals and revues.

Musical theatre uses different elements of music to foster a social
awareness through exposure to the social issues, events and cultures
that are portrayed in the scripts and its performances on the stage.
You will learn the communication with who, what, where, when, and
why to the audience or viewer to understand musical performance.
Both theatre and film offer a story told in dramatic form through
the two means of story delivering. In this case, they are much alike
through an enactment of scenes by performers who speak and actas if
they were actually the people they represent.

They differ in that theatre does have live audience, live performers
(actors, actresses), and live performers such as ballet (dancing theatre
or theatre), musical play or opera. But the cinema or movies do have
motion pictures that are recorded by using the instrument called
camera.

On the other hand, theatre refers to the building (design of theatre
houses, and related layouts of the building). It may also occur in the
outdoor setting in which the performances takes place. Live theatre
and film or movie seems similar, but they are differentin form. Theatre
is stage basement. Film is audio-video basement.

The integration of dance and theatre comes together and makes the
theatrical for called physical theatre through physical movement of

3
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performers to express the story needed. In this term, dance is used as
rhythmical movements while performing on the stage.
Ontheotherhanddancetheatre(physicaltheatre)encompassesastory
in drama through movement.

To build citizens in ethics, Civics and Ethical Education is mandatory
for citizens to express them with both their rights and responsibilities to
guidethemby social values and encouragementofactive participation.
Civics and Ethical Education is also useful to fasten the relationship
between an individual and a state and governing an individual citizen’s
relations with other individuals and social groups. Civics and Ethical
Education can be used as the means of conflict resolution. We can
integrate terms of physics in theatre by making drama or play about
conflict. Here, understanding conflict is important.

As social communities we have different experiences and live in a
world of differences in such of ideology, belief systems, and ethnicity,
social and cultural values. These differences are completely natural
phenomenon. We can’t totally stop or banish them. These natural
differences can become the basis, or starting point for conflicts when
two or more people believe that the otheris an obstacle to getting what
they want. We do create the story how people getinto conflict and then
we can perform it in drama.

Conflicts take many different forms, from private disputes to
widespread wars. They occur between adversaries as well as between
friends and family members. They can be over something physical or
emotional. And they can take many different forms. Itis when disagree-
ment devolves into violence that conflict can destroy communities,
countries and relationships.

The conflict may occur between individuals, individual with himself
or herself, individual with societies, individual with the groups,
individual with environment and individual with God.

A conflict by itself can have numerous benefits. As we see our

3
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everyday lives, all social change stems from conflict. On the other
hand, without conflict, our society would not evolve, injustices would
never be called into question, and relations would remain frozen.
Conflicts can create progress, dialogue, better understanding of each
other and even greater trust and intimacy.

How we deal with these conflicts is the difference between peace and
war, between community and chaos. We can merge theatre and Ethical
education to solve the conflict between individuals in drama or play.
So often we think that the only result of conflict is winning or losing.
We think we need to fight. But we actually have a choice. We can feed
the conflict or we can transform it. You have that choice.

Everyone around you has that choice. Often we see the only possible
outcomes of a conflict as either victory or defeat. We believe that
we have no other option than to fight. But, in fact, we always have
a choice. We can feed the conflict or transform it. As people of the
theatre, we know that just as conflict is a natural part of life it is a
critical ingredient of drama.

Theatre serves the society as a place for a society to gather, witness
their own conflicts, and reflect upon possible solutions. Theatre gives
spectators (audiences) the opportunity to stand outside a conflict,
watch each adversary in action, and empathize to a degree with each
side. Especially, in participatory theatre, the audience participates in
the performance to shape the action on the stage.

In participatory theatre, audiences have the chance to witness real
people inthe process of encountering these challenges inone another.
As a result, audience members are better able to connect with the
deeper wants and needs that motivate the core conflict of the play.
Theatre, in fact, embodies many of the key techniques and tenets of
the “common ground” approach, whereby deeper understanding can
promote more effective solutions for resolving conflict. Participatory
theatre is even more effective in serving this mission.
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It not only encourages the spectator to identify with characters in
conflict and then asks audience members to step onto the stage and
literally fill characters shoes. The act of empathizing is taken one step
further as the public attempts to find novel and positive solutions to
the conflict.

Participatory theatre productions offer communities the opportunity
to actively reflect together by using the stage as a place to explore
new ways of living and to express new visions of the future.

As it is mentioned above, we can integrate theatre in different field
of studies and make the connection with other subjects to apply more
benefits of performing arts through teaching and learning. Theatre can
go with Amharic subject, Chemistry and even Physics as an energizer
subject.

ACTIVITIES:5.3

Discuss the following question:

1) What is the connection between theatre and music? (Discuss it
as integral subjects)

< 4 Visual artsSpecific learni _

At the end of this lessons, you will be able to:

= identify the purpose of integrating historical and cultural works of
art

«» Know the importance of historical and cultural works of art for
preserving history

s identify the values of visual arts to identify and acknowledge
early cultural societies .

Throughout time, the arts have been the foundation of all cultures,
offering an increased and real understanding of history, perspective,
and diversity. Art is the primary form of communication, giving

———————————————————————————————————————————————————————————————————————————————————————————————————————————————————————————
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the observer neutral ground to learn about varied and multiple
communities, symbols, skills, historic values, and beliefs. The pur-
pose of visual art integration with social science is to enhance
one’s tradition and culture based on history. Different works of arts
and artifacts are the most important parts in one society culture and
history. These works of arts and artifacts illustrate or narrate what
happened to a society in the previous time.

Integrating visual arts and artifacts with social science will also give
us the understanding for social status of our surrounding.
Artifacts are works of art which most of the time made by hand. The
artists who made artifacts are part of the society they reflect their
own idea, belief and social status. These artifacts and works of arts
contain deep meaning according to social status. For example if we
think about an artifact which was used to be a sword of great warrior
in one country’s history, that sword will be taken both as a work of art
and cultural value.

Historical artifacts are a result of cultural works of arts. Integrating
these artifacts enable us to make connections between the content of
the artifacts and the culture at the time in which the artifacts were
made. It makes a culture that has long ago disappeared reappear in
that the culture in general is understood.

Artifacts by themselves are ways of understanding history. These
artifacts include stone tools, pottery vessels, metal objects such as
weaponsanditemsofpersonaladornmentsuchasbuttons, jewelryand
clothing. We can see the way the ancient society lived at that time.
Therearealsoartifacts whichhave written manuscriptsandengravings
on them. These manuscripts and engravings are another ways of
understanding history For example we can see different types of
artifacts from ancient civilizations such as Egypt, Aksum, Greek and
China.
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EGYPTIAN ARTIFACTS:
Jewelries

5.2..egyptian Jewelries

Vases

e

5.3..egyptian Vases
Manuscripts
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5.4..egyptian manuscripts
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5.4..egyptian engraving
Ancient Ethiopian artifacts
Engravings
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5.5.ethiopia jewelries
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Ancient Greek artifacts
Vases

Jewelries

5.7.Greek Vases
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Coins

5.8.Greek Coins

Summary of unit five

Dance in related to music, history, politics, religion, and gender roles
will be explored as traditional and contemporary dances. Dance, the
movement of the body in a rhythmic way, usually to music and within
a given space, for the purpose of expressing an idea or emotion.
Folk dance music is accompanying traditional dance and may be
contrasted with historical/classical and popular/commercial dance
music. Dance connecting to environmental science subject, with the
idea of time value, math, geography etc. Some schools and organiza-
tions promote integration of arts classes, music with other subjects,
such as math, science, or English. Traditional Social Dancing is a
total activity -- it involves body, mind, spirit, and feeling.

Dance needs music to set the mood, drop the beat and create the
motivation needed to start moving. Music has that ability to make
us feel a certain way, which is why it plays such an immense role in
dance. Different styles of music create various types of beats, which
all correspond to a specific dance style.

D))
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People are cultural beings; we live within a culture even if we do
not recognize it. As people learn most about their culture from their
families and community, different social groups develop specific
ways of talking, behaving, and thinking.

We mainly use two types of ways to integrate visual arts with other
subjects. Throughout time, the arts have been the foundation of
all cultures. The integration of visual arts with social science is to
enhance one’s tradition and culture based on history. Different works
of arts and artifacts are important parts for development of culture
and history of a society. Artifacts are works of art which most of the
time made by hand. Artifacts are ways for understanding history and
culture.

An integrated curriculum is described as one that connects different
areas of study by cutting across subject-matter lines and emphasizing
unifying concepts.

Traditional Social music is a total activity -- it involves mood, spirit,
and feeling. Itis personal, intimate, communicative, social, and public.
It is creative / spontaneous / individual and structured / coordinated /
conventional.

Some schools and organizations promote integration of arts classes,
music with other subjects, such as math, science, or English. ...
The value of incorporating music into a child’s education cannot be
understated.

Musical training has shown to lead to improvements in a wide variety
of different skills, including memory and three-dimensional learning,
Music is connecting to environmental science subject, with the idea
of time value, math, and geography etc. Such as: songs like the way
| wash my face...Frére Jacques, tick tock and many other songs are
performed to other subjected.

Music may accompany traditional dance and may be contrasted with
historical/ classical and popular/ commercial music.

Y X
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Unit Four Summary questions
l. If the statement is correct write “True”if the statement
is incorrect write “false.

1. We only use one way to integrate visual arts with other subjects.

2. Referring to visual arts for better understanding of history and

social science is one of the ways of visual arts with other subjects.

3. Art is a primary form of communication.

4. Works of arts and artifacts are not the most important parts in
one society.

5. Artifacts are not ways of understanding history.

Il. Write short answer for the following questions

1. How does music connect to other subjects?
2. How do you integrate music and science?
3. What does subject integrating mean?

lll. Write short answer for the following questions

1. Write a story to a song.

2. Write a song poem connected to other subject

3. Write a song poem connected to other subject

4. Discuss with your friends about the connection of music to other subject?
5. Write a song poem connected to other subject?
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